Literature Circle Lesson

Group Members:

K. Davidson, P. Isbell, S.L. Smiley, C. Walker, & C. Woodruff

[image: image4.jpg]Dear Alea,

RoSes are red, violets are blue.
Just wait until you see the River Adventure
I have planned for you!

Together we will take a journey to a far away place.
we will learn about nature and all of its splendor, its
wrath, and its grace.

We will learn Survival skills needed to live in the wild-
You will probably be Surprised because...
These will be taught to us by a very courageous child.

Are you ready? Are you excited? Can you hardly wait?
Open your bag to reveal your book-
Let's get started NOW and not hesitate!

MrsS. Smiley ©
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LESSON OVERVIEW:

In this lesson, our 7th grade students are “invited” to participate in a two week reading adventure of the book, The River, by author Gary Paulsen.  The purpose of this lesson is two fold.  First, it will serve as a foundation for literature circle discussion groups in which each student has assigned “roles” and is engaged in critical thinking, thoughtful discussion, and analytical activities.  Second, this book was selected to expand student knowledge and appreciation of the “great outdoors” and perhaps even create a new area of interest or hobby.  (It is one of several preliminary readings for the upcoming field trip, in which the students will hike the Linville Gorge.) 

Literature Circles:  The students have participated in literature circles before, however; this time they will be placed (by the teacher) into one all male group of five, one all female group of five, and two mixed groups of five.  Whole class discussions will note any gender differences among groups in both opinion and perspective throughout the reading.  Student roles have been tailored to this particular reading and will include the following:  River Guide (Discussion Director), Word Huntsman (Vocabulary), Search Party (Character Profiles/Mapping), Ranger (Scene Setter), and the Raft (Literary Luminary).  The teacher will provide a schedule of readings, assignment of roles, observe group discussions (stepping in when necessary), and facilitate whole group wrap-up sessions.  The students will choose two extension activities to complete individually.  The combination of both participation in literature circle discussions and completion of extension activities will serve as methods of assessment. 

Book Summary:

It’s been two years since the plane crash when Brian, with his small hatchet, was forced to survive on his own in the woods.  Now, the government wants to know how he did it.  So Brian returns once again to the Canadian wilderness with the intent of sharing his survival methods with Derek Holtzer, a government psychologist.  Soon after their arrival, a terrible storm leaves Derek in a coma and the radio transmitter dead.  Brian’s only hope of helping Derek is to build a raft and float him 100 miles to the nearest trading post.  Can he do it?

Lesson Objectives:  (Grade Seven)
ENGLISH AND LANGUAGE ARTS
Strands:  Oral Language, Written Language, & Other Media/Technology

The learner will orally express his/her individual perspective as a       response to literature.  

(Modified from NCSCOS 1.02)
Competency Goal 1: The learner will use language to express individual perspectives in response to personal, social, cultural, and historical issues.

1.02 Respond to expressive materials that are read, heard, and/or viewed by:

· Monitoring comprehension for understanding of what is read, heard, and/or viewed.

· Summarizing the characteristics of expressive works.

· Determining the importance of literary effects on the reader/viewer/listener.

· Making connections between works, self, and related topics. 

· Comparing and/or contrasting information.

· Drawing inferences and/or conclusions.

· Determining the main idea and/or significance of events.

· Generating a learning log or journal.

· Maintaining an annotated list of works read/viewed.

· Creating an artistic interpretation that connects self and/or society to the selection.

· Constructing and presenting book/media reviews.

The learner will interact in a small group setting by appropriately expressing personal opinions, citing reasons for developing such opinions, and respecting the opinions of others. 

(Modified from NCSCOS 1.03)  
1.03 Interact in group settings by:

· Responding appropriately to comments and questions.

· Offering personal opinions confidently without dominating.

· Giving appropriate reasons that support opinions.

· Soliciting and respecting another person’s opinions.

The learner will reflect on literature and analyze the changes in personal thinking, learning growth, and perspective. 

(Modified from NCSCOS 1.04)
1.04 Reflect on learning experiences by:

· Analyzing personal learning growth and changes in perspectives.

· Examining the changes in self throughout the learning process.

· Determining how personal circumstances and background shape interaction with text.

The learner will synthesize information to create an extension project that will exhibit both learning and impact (effect) the literature has had on him/her. 

(Modified from NCSCOS 2.02)
Competency Goal 2:  The learner will synthesize and use information from a variety of sources.

2.02 Use multiple sources of print and non-print information in designing and developing informational materials (such as brochures, newsletters, and infomercials) through:
· Identifying and using appropriate primary and secondary sources.
· Comparing, contrasting, and evaluating information from different sources about the same topic.
· Evaluating information for extraneous details, inconsistencies, relevant facts, and organization.
INFORMATION SKILLS

Strands:  Literacy & Research Process Skills (Information Literacy)

The learner will engage in specified literature circle activities. (Modified from NCSCOS 1.01)
Competency Goal 1:  The learner will EXPLORE sources and formats for reading, listening, and viewing purposes.

1.01 Participate in read-aloud, storytelling, book talking, and silent and voluntary reading experiences.   

RIVER GUIDE (Discussion Director)      

Name__________________________________ Date__________________________

Group Members________________________________________________________

Book Title______________________________________________________________

Assigned Reading (Chapters/Page Numbers) _____________________________

Your job is to guide the members of this reading adventure down the river by facilitating a thoughtful and meaningful discussion question and answer session. Encourage all of your group members to respond. Be sure to include your own thoughts as well.  Write your questions and answers according to the following four categories:

“Right There” Questions: (Literal Questions) 

 These answers can easily be found right in the printed text.

(Examples: Where was…? What was…?  Name as many…  What happened when…?  

What is the meaning of…?)

“Think and Search” Questions (Inferential Questions)

You must combine different pieces of information from within the text to come up with your answer – think and search.

(Examples:  What is the difference between…?  How could…?  How would you compare…?)

“Author and Me” Questions (Interpretive Questions)

Think about what you know and what you have learned from the author in the text.  You will infer meaning from what you have read and formulate your answer that way.

(Examples:  Predict what would happen if…?  What was the author’s purpose when…?  Why did the author include…?)  

Your Own Thoughts:  There is no right or wrong to this type of question, but you need to be able to support your answer by the text and with your personal beliefs.  Create your own questions and/or give the group something to think about.

(Examples:  How did you feel when…?  Why do you think…?  How can you relate this to your own life?)

WORD HUNTSMAN (Vocabulary)  

Name__________________________________ Date__________________________

Group Members________________________________________________________

Book Title______________________________________________________________

Assigned Reading (Chapters/Page Numbers) _____________________________

Your job is to “hunt” for significant vocabulary in the story.  You may choose words that you find important, difficult, and/or unfamiliar.  Record the word, page number and where it is located on the page (top, middle, bottom), and the sentence or phrase that contains the word.  Find the word in the dictionary and write the meaning that pertains to the story and the correct part of speech.

	Word
	Page #

Top, Middle, or Bottom
	Sentence or Phrase Containing the Word
	Part of Speech
	Definition

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


SEARCH PARTY (Character Profiles/Mapping)
Name__________________________________ Date__________________________

Group Members________________________________________________________

Book Title______________________________________________________________

Assigned Reading (Chapters/Page Numbers) _____________________________

Your job is to reveal specific personality traits about the character(s) within the novel.  Carefully search the text for behaviors, actions, feelings, thoughts, and sayings that allow us to get to know the character better.  You may choose to “map” these out by either sketching the character (full body) or creating your own graphic organizer.  If you choose to sketch the character, make sure you record the selected passages next to the body part that represents those feelings, actions, etc.  If you create your own graphic organizer, be sure to provide evidence from the story to support your findings.  Be creative!
RANGER (Scene Setter)

Name__________________________________ Date__________________________

Group Members________________________________________________________

Book Title______________________________________________________________

Assigned Reading (Chapters/Page Numbers) _____________________________

In this story, the setting is especially important because the lives of the characters are literally shaped and guided by their surroundings: the outdoors.  Your job is to track the exact location where the action takes place.  You need to note every time the characters move to another location and ask yourself:  What is the setting when certain events happen?  How are the elements in the setting crucial to what is happening in the story?  Does the setting have a direct effect on the events?  Complete the chart below by listing the setting, page number, details about it, and describe how it is important to the development of the story.  You may draw a map of the various settings on the back of this page.

	Setting
	Page Number
	Important Details
	How this Setting is Key to the Events Happening

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


RAFT (Literary Luminary)

Name__________________________________ Date__________________________

Group Members________________________________________________________

Book Title______________________________________________________________

Assigned Reading (Chapters/Page Numbers) _____________________________

Your job is to choose passages from the text that you want to read aloud to your group.  Search for passages that you find important, interesting, powerful, and/or puzzling.  Be sure to list the location (page and paragraph number) and justify your reason for your selections.

	Passage
	Page Number and Paragraph
	Reason for Choosing 

the Passage

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


RATING OF MY RIVER ADVENTURE TODAY:

Name__________________________________ Date__________________________

Group Members________________________________________________________

Book Title______________________________________________________________

Assigned Reading (Chapters/Page Numbers) _____________________________

Thoughtfully and honestly reflect on your classroom performance today.  Check the appropriate box that corresponds to your skill and behavior.

	SKILL:


	I did my best!


[image: image2]
	I did “okay”, but I could have done better.
	I need to improve in 

this area.

	I prepared for my role by doing the assigned reading, completing my job sheet, and bringing all information to class today.
	
	
	

	I participated in the group discussion. 
	
	**SEE BELOW
	**SEE BELOW

	I stayed focused on the task at hand.
	
	
	

	I responded thoughtfully and respectfully to the questions and comments of others.
	
	
	

	I listened to the comments of others and respected their opinions and viewpoints if they differed from mine.
	
	
	

	I had a good attitude and made eye contact with others while both listening and speaking.
	
	
	


**My participation was at this level because…

________________________________________________________________________

Write your reflective responses to the following.  (There is no right or wrong answer for this section.)
1. Something that I learned from my discussion group today is:

2. Did our group work well together today?  What could be improved?

3. How did this section of the reading make me feel?

4. I really enjoyed…

5. A part within the story that still puzzles me or that I have questions about is:

6. A question I have for Gary Paulsen at this point in the reading is:

7. Something I can do to improve the next discussion is:

8. Additional comments for the teacher or my group:

Extension Activities

When you have finished reading the book, you will choose 2 activities from the list to complete.  ONE of the activities will be presented to the class to celebrate and culminate what you have learned from this literature experience. 

Writing Activities for The River:

1. Suppose that Derek must write a report for his agency regarding the time he spent with Brian.  Write the report, including what Derek learned from the experience.

2. Write a compare and contrast paragraph about survival with and without equipment.  Be sure to name equipment that would be appropriate and permissible on a survival trip.

3. Let’s say that you are getting ready for a week long outdoor adventure with a group.  Choose one person you would want to lead this expedition.  It can be a parent, teacher, classmate, or other relative.  Describe the qualities your chosen person exhibits that in your opinion, make him/her a good leader in the woods.  Then, compare and contrast this person to Brian.

4. Pretend you are the author of the story and write an alternate ending or a sequel. Where might Brian go for his next challenge?

5. You are a news reporter interviewing Brian for your town’s newspaper.  Write the questions you would ask him and his responses.

6. Write about a time in your own life that you showed great courage.  Include all relevant details.

7. Research Gary Paulsen and write a report highlighting interesting events in his life.

8. Imagine that Brian is applying for a summer job as a camp counselor that stresses wilderness experiences.  Create a resume for Brian, along with the cover letter.

9. Write the letter Derek might send to Brian, thanking him for saving his life.
Art Activities for The River:
1. Create a poster-size story map of the book that depicts the major events that take place.

2. Make a poster advertising this as a movie.  Be sure to list the actors who will be in the starring roles.

3. Create a new book jacket for the book.  Include the front and back cover, front and back flap, and the spine.  Go to http://www.readwritethink.org/materials/bookcover/guide/ for tips on how to put together your project.

4. Create a song or rap about the story. You may use background music or instruments.

5. Journey into the woods around the school or at your house to create a “scrapbook” of the story.  You may take pictures and/or have “real” items such as rocks, leaves, berries, etc. but you must be respectful of nature and not disrupt or destroy any habitats. (No animals or animal parts, please.)

6. Create a board game based on the characters, events, or theme of the book.  Be sure that the game is playable and that participants must rely on their knowledge of the book in order to succeed.  You can base your format on games such as Monopoly, Pictionary, Trivial Pursuit, etc.

7. Stage a talk show with both Brian and Derek as guests.  List questions and answers.  (If you want to include this in your presentation, be sure to elicit good volunteers for assistance.)  You may also include a question-and-answer session with the audience.

8. Chapter 15 describes the raft that Brian built in great detail.  Re-read that section, and draw a life-size raft.

9. Make a poster of survival rules.  You may illustrate with pictures from magazines or the computer.

BIBLIOGRAPHY/RESOURCES
Literature Circle Text:

Paulsen, G. (1991). The river.  New York: Yearling.

Summary:  It’s been two years since the plane crash when Brian, with his small hatchet, was forced to survive on his own in the woods.  Now, the government wants to know how he did it.  So Brian returns once again to the Canadian wilderness with the intent of sharing his survival methods with Derek Holtzer, a government psychologist.  Soon after their arrival, a terrible storm leaves Derek in a coma and the radio transmitter dead.  Brian’s only hope of helping Derek is to build a raft and float him 100 miles to the nearest trading post.  Can he do it?

Other books by Gary Paulsen which involve the survival theme:

(Summaries indicate additional readings by our group members.)

Paulsen, G.  (2005).  Brian’s hunt. New York: Laurel Leaf.
Paulsen, G.  (1999).  Brian’s return.  New York: Random House.

Summary:  Now in high school, Brian is finding it difficult to adjust being back in civilization.  He struggles to understand his friends and feels totally disconnected.  At the request of his mother, he goes to counseling.  Due to his counselor’s disability, they both end up helping each other in ways neither one of them expected.  Brian once again heads into the woods in search of the life he is meant to live.
Paulsen, G.  (1998).  Brian’s winter. New York: Bantam Doubleday Dell Books.  
Paulsen, G.  (2007).  Dogsong. New York: Simon Pulse.

Paulsen, G.  (1994).  Father water, mother woods.  New York:  Bantam 


Doubleday Books.

Summary:  A collection of essays that reflect Gary Paulsen’s personal experiences on his adventures in the North Country.  He takes us through the seasons not only in nature, but in life as well. 

Paulsen, G. (2002).  Guts. New York: Dell Laurel-Leaf.
Paulsen, G.  (1987).  Hatchet.  New York: Bradbury Press.

Summary:  Divorce… The Secret… A plane crash… Alone… Brian’s world is falling apart and now he has to figure out how to survive on his own in the Canadian wilderness.  Armed with only a small hatchet attached to his belt, he must find food, shelter, and make fire until help finally arrives – 54 days later!

Paulsen, G. (2007).  Puppies, dogs, and Blue Northers: Reflections on 


being raised by a pack of sled dogs.  New York: Harcourt.     
Paulsen, G.  (1988).  The island.  New York: Orchard Books.

Summary:  Newton has recently moved to a new town much different from his old home town.  He feels as if his life is going down the drain.  That is, until he discovers the island at Sucker Lake.  He soon learns about the inhabitants of the island, but even more important are the discoveries he makes about himself.
Paulsen, G.  (1990).  Woodsong.  New York: Simon & Schuster.
Other recommended reads with a survival theme:

(Summaries indicate additional readings by our group members.)

Carter, A.R. (1994). Dogwolf.  New York: Scholastic, Inc.

Galvin, J. & Pfetzer, M. (1998). Within reach: My Everest story. New York: 


Scholastic, Inc.

Summary:  Instead of waiting until after high school, Mark wants to train to climb Mt. Everest before he is 16!  On his adventure, he is among men and women who are twice his age, but that doesn’t stop him from becoming one of the more skilled climbers.  Unfortunately, luck is not on his side as he attempts to summit the mountain.

George, J.C. (1959).  My side of the mountain. New York: Dutton.

Summary:  Sam Gribley loves the outdoors so much that he decides to go and live off of the land.  His discoveries are endless as he learns about nature and how to live.

George, J.C. (1972). Julie of the wolves. New York: Harper & Row.

Hesse, K. (1997). Out of the dust.  New York: Scholastic.

North, S. (1984). Rascal. New York: Dutton.

Meigs, C. (1932). Swift rivers. New York: Walker & Company.

Spaulding, D. (1998).  Where harriers dance.  Albany: Magic Triangle Press.

Speare, E. (1983). The sign of the beaver. New York: Yearling.

Sperry, A. (1940). Call it courage. New York: Simon & Schuster Books.

Steele, M. (1969). Journey outside. New York: Viking Press. 
Trefinger, C. (1947).  Li Lun lad of courage. New York: Walker & Company.

Summary: Li Lun lives in a fisherman’s village in China.  Having a fear of the water, Li Lun begs his father not to force him to go on the fishing trip that is supposed to prepare him for a life of fishing.  Embarrassed by this, his father banishes him to a mountain top to grow rice.  Not only does he find courage within him to live in nature, he also proves his worth to his father.

Turner, R. (1991). The haunted igloo. Boston: Houghton Mifflin Company.

White, A. (2005). Surviving Antarctica reality TV 2083. New York: HarperCollins

Websites:

Mapmaking ideas about The River

http://memory.loc.gov/ammem/ndlpedu/lessons/99/road/sixth.html
Gary Paulsen

http://cms.westport.k12.ct.us/cmslmc/resources/authorstudy/paulsen.htm
Pictures of Canadian wilderness and rivers

http://www.canwild.com/bildergalerie_canoeing.htm
Linville Gorge

www.ncnatural.com/Resources/Adventure/Gorge/Linville-Gorge.html
Pisgah National Forest

www.ncnatural.com/NCUSFS/Pisgah/
North Carolina wilderness camps

http://www.mysummercamps.com/camps/north-carolina-wilderness-camps.html
Chimney Rock Park

www.chimneyrockpark.com
South Mountain State Park

www.learnnc.org/discovers/Burke/SouthMountain
Stone Mountain State Park

www.ils.unc.edu/parkproject/visit/stmo/home.html
Blue Ridge Parkway

www.blueridgeparkway.org
LESSON PLAN

Day 1 – Invitation
Materials:  life jacket, oar, invitations (in sealed envelopes), class set of The River by Gary Paulsen (books are concealed in paper bags at first), student role sheets, and evaluations

Instructional Strategies:  mini-lessons to demonstrate appropriate discussion methods, independent reading time (DEAR), and small and whole group discussions

Expected Products: completed role sheets and evaluations for each meeting, 2 extension projects, 1 presentation 

Assessment:  Students will be evaluated on participation in literature circle discussions both small and whole group, completion of role sheets, and completion of 2 culminating projects (class presentation on one).  The evaluation sheets will also be considered in determining a final grade. 
Objectives: Students will demonstrate their understanding of and ask questions about the literature circle activities and assignments they will be completing over the next two weeks. (See “Lesson Objectives”, page 3.)

DAY 1 MIGHT LOOK LIKE THIS:
Anticipatory Set  
TCHR:  “Why do you think I have brought a life jacket and an oar into the classroom today?  What could these items represent?”  (Show items.)


Jordan:  “That you are going to take us on a boat ride?”


Jessica:  “We can’t all fit on one little boat.  Duh…” 


Christopher:  “You are going to teach us water safety.”


Ramon:  “We are going swimming in the lake.”


Alea:  “Swimming with an oar?  Get real.” 


Kathryn:  “Our next book has something to do with water and being   
                       outside.”

TCHR:  “Very good, Kathryn. Our next reading is set in the great outdoors AND we do have a field trip coming up in the next month.”

Scott:  “Dude, I am all for field trips – anything to get me out of

Algebra class.”

TCHR:  (Warning look to Scott.) “As always, we are going to do some reading and research before we go on our trip.  It is my hope that you will enjoy reading and discussing this particular book - some of you may even find a new interest because of it.”


Bianca:  “This sounds really interesting so far…”

TCHR: “I’m glad I’ve piqued your interest.  Now, you all have an envelope on your desk.  I would like for you to open them and read the contents TO YOURSELF, please.  (Wait time provided.)  What are your thoughts so far?  Is anyone figuring out what the book title might be?”


[image: image3]
Alea:  “I like the invitation.  That picture looks real inviting – hey didn’t you go there this summer?”

TCHR:  “Yes, I did Alea.”

Ramon:  “Invitations make me think that even though this is something I have to do for this class, it will be more fun because I might get some choice.  I like to have choices – and I like to draw, too.”

TCHR:  “Yes, making good decisions, getting along… those will be very important for this activity.  Are you ready for the book reveal?”


ALL Students:  “Yes!”

TCHR:  “Open your bag and you will find our new book!”

Teacher Input, Modeling, Checking for Understanding, Guided Practice
TCHR:  “We are going to read The River by Gary Paulsen.  Have any of you heard of this book or author before?”

Jordan:  “Isn’t he the guy who wrote Hatchet?  I didn’t read it, but I saw Daniel looking at it in the Media Center.”

TCHR:  “Yes, Jordan, he is the one who wrote Hatchet and he’s written several others.  You will have a chance to learn about the author, Gary Paulsen and preview some of his other books as well.  We have done a lot of cooperative learning in here so far this year, and this will follow suit.  We are going to be working in literature circles as we have done before.  HOWEVER, there are some changes I have made.  Today, we are going to discuss how I have grouped you, behavior expectations, and discuss the roles for each person.  I want to make sure everyone understands all of the procedures because we will begin with our groups tomorrow.  This entire activity will take us 10 class periods to complete.  Are there any questions or comments so far?”

Malachai:  “Hey – I have a number on the bottom of my invitation – am I already in trouble?”

TCHR:  “No, Malachai you are not in trouble – at least I don’t think so right now. (  You were very observant to notice the number – all of you should have a number written at the bottom of your paper.  It will be a 1, 2, 3, or 4.  That is your assigned groups.  Without moaning, I would like for you to move into your group’s designated area here in the room, then we are going to talk some more.”  (Children move and are taking notice of this unusual grouping.)

TCHR:  “Some of you are looking like you have taken note of what just occurred here… tell me about it.”

Sirena: “You have 1 all girl group, which I like that I am in.  Then, you have 1 all boy group, and 2 groups with boys and girls.  Why did you do that?”

TCHR:  “Very good observation, Sirena.  I grouped you differently this time, because we are going to compare and contrast the responses of your four groups and chart those.  We are going to see if/how your perspectives are different as you read through the book.  Remember, that literature circles are like book clubs and their purpose is to help you think critically about what you are reading through reflection and discussion.  Let me remind you that this is NOT a competition; we are working TOGETHER even though we have four groups.  Like the last time, we will come together for a whole class wrap-up session daily.  Something else that is different from the last literature circle are the roles that each of you will have.  I have changed the names to correspond with the story.  Each of you will be responsible for completing not only your assigned reading for the day, but completing your role sheet as well.  You will change roles two times throughout the reading.  This will give you more experience with different roles, since we have done literature circles before.  Our goal this year is to be able to switch roles on a daily basis with ease.  Okay… the roles for this book are as follows:  River Guide (Discussion Director), Word Huntsman (Vocabulary), Search Party (Character Profiles/Mapping), Ranger (Scene Setter), and the Raft (Literary Luminary).  I am going to give you your first role sheets for this week and go over in detail all expectations and answer any questions.  I will also tell you about how you are being graded on this, assign reading for tomorrow, and give you some DEAR time to get started.  I am giving you a folder to help you stay organized - you will keep all of your work in here.  Please do NOT lose this folder.  (Teacher distributes roles sheets and folders and discusses in detail with each group individual responsibilities.  All questions are answered at this time.  The four groups decide that they would like to have NAMES that go along with the theme of the story – a good indicator of interest so far.)

Closure
TCHR:  “Okay, you have your role sheets and you know that you are to read the first two chapters for tomorrow.  Remember to COMPLETE your role sheet and bring it with you to class.  Tomorrow, we will begin with a mini-lesson that deals with tone.  Then we will break into our discussion groups – I must say that I am quite impressed with your attitude thus far!  I love how you came up with your own names for your groups – very clever thinking!  We have just enough time left for DEAR.  Let’s get started.”

Independent Practice
DEAR- Students begin reading their assigned chapters for tonight.
DAYS 2 – 6:

Each day, the teacher will begin by teaching a mini-lesson that focuses on a literary element, how to analyze literature, and/or participating in a group setting.  These will be modified to the students’ needs as they progress.  Then, the students will break into their respective groups and participate in discussion of the previous night’s reading.  Each student is responsible for bringing his/her completed role sheet to class daily.  Students will evaluate their group and themselves by completing the “Rating of My River Adventure” sheet at the conclusion of their small group discussion.  The class will be brought back together for a whole group wrap-up session.  The whole group discussion may focus on a particular event that occurred in the story, a real-life connection, new vocabulary, or perhaps raise more questions about the reading.

DAYS 7 – 9:

These days follow the same schedule as mentioned previously, but with some additions.  On day 7, the teacher will discuss and distribute the extension projects choice sheet and urge them to get started on them soon.  From this point forward, after the daily whole class wrap-up sessions, class time will be given for working on the projects which are due on day 10.  

(This falls after a teacher workday and a weekend to allow for more work time at home.)

Day 10 – Final Discussions and Presentations
DAY 10 MIGHT LOOK LIKE THIS:

TCHR:  “Okay, class.  Today is the day you present one of your projects to the class.  First I have to tell you that I am most impressed with your effort and quality of work you have shown throughout this project. I am especially pleased with depth of analysis and critical thinking and responding you showed in your small group discussions.  Let’s take a few minutes to discuss a few questions I have for you now…  How do you feel about the outdoors after reading this story?”

Alea:  “I think I will really enjoy our field trip to the Linville Gorge more now because I appreciate nature more… you know how the animals all work hard to build homes and are constantly searching for food.” 

Alexis:  “I just don’t want to run into all of the BUGS that Brian did!” 
Christopher:  “I think I look at things differently now – I think I finally understand what my Mom has been telling me all along – that I need to appreciate what I have.”

(Other questions may be asked that relate specifically to the story such as: What do you think Brian will be like after this trip?  Do you think everyone should learn to survive in the wilderness?  How do you think Derek’s life is different now?  Do you think you might read some other books like this?)

TCHR:  “Now let’s talk a minute about the actual literature circles.  What is your opinion of them so far…? What do you like about them, how do they help you with your learning…?”

Rayquan:  “I think that discussions with other people help you understand the meaning better.”

Alex:  “It helps me understand more about what is really happening.  If I didn’t understand it when I read it at home, we always discuss it so then I understand it.”

Mariah:  “It improves my understanding by talking and sometimes arguing or disagreeing.  You can see all points of view instead of just your own.”

Scott:  “Learning and reading isn’t so boring when you are working in groups.  Yeah, you have to work, but it’s more fun this way.”

Jordan:  “I’m going to see if Daniel has finished reading Hatchet so I can read it.  Hey – does anyone want to read it with me and we can discuss it?”

TCHR:  “Reading more of Gary Paulsen sounds like a fabulous idea and I have checked several of them out from the library for you to borrow if you would like.  For now, let’s get started on our presentations!”
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