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*raditional high school research papers have received much criti-
cism over the years. Almost 20 years ago, Macrorie (1980) la-

% beled them “the most unoriginal writings the world has ever
seen” (p. 54). Zemelman and Daniels (1988) stated that “teachers
dread term papers as much as students do” (p. 256). Dellinger
(1989), a high school teacher, called the traditional high school re-
search paper a “clip and stitch” exercise that was “a pale caricature
of what it was supposed to be” (p. 31). Another high school teacher,
Baird (1992), commented that the main characteristics of traditional
high school research papers seem to be “apathy and unconcern” (p.
67). Because of this criticism, many teachers have made changes in
their teaching of research-based papers: changes that have made the
content more relevant to students’ lives and interests; changes that
have incorporated research tools other than books, such as inter-
views and Internet data; changes that have made the presentation
more accessible and interesting to audiences other than academia.

While many teachers have made these changes unheralded and
unknown outside of their classrooms, a few have published reports
of the varying approaches they have taken. One approach was the
mystery paper: Kraus’s (1978) students researched unsolved murder
cases and the times in which they occurred through newspapers on
microfilm; solutions were presented in a narrative format that still al-
lowed for formal documentation of sources.
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Another approach was Macrorie’s (1980) I-search
paper, which allowed students to research a topic
of personal interest, using both print materials and
interviews, and to present the research in a per-
sonal narrative about what and how they learned.
A variation of this approach was Jobe’s (1991) col-
laborative “we-search” project.

A third approach was a survey-based project:
Dellinger's (1989) students worked both individu-
ally and in small groups to produce position pa-
pers, surveys, graphs of survey results, I-search
papers (see Macrorie, 1980), and fictional “satura-
tion reports.” A fourth approach maintained the
traditional research aspect but changed the mode
of presentation: Coleman’s (1994) student groups
published newspapers about their topics, whereas
Peacock’s (1987) students presented their findings
in letter-style reports with separate bibliographies.

A ftifth approach was Romano’s (1995) multi-
genre project: While students researched their top-
ics with traditional tools, they were encouraged to
“meld.. fact, interpretation, and imagination” (p.
109) by using different genres of writing to pre-
sent different aspects of their research.

No matter what changes these teachers and oth-
ers (e.g., Baird, 1992;: Benson, 1987) made in their
approaches, all of the reported projects seemed to
interest and excite students. At the same time, they
still taught research and documentation skills. They
showed that research and research papers could
be taught in ways that were far more meaningful
and enjoyable for students and teachers alike.

Like many teachers who, unnoticed except by
their students, experiment with changes in teach-
ing the traditional research paper, I have tried a
number of variations over the past 30 years. Most
recently, however, [ tried Romano’s variation on
the presentation of research: the multigenre paper.
This paper requires students to research a topic—
usually a person, but events, eras, or other sub-
jects could certainly be the focus—using all the
tools of research available today. Students do not,
however, merely “clip and stitch” their findings.
Instead, they write a number of pieces that inte-
grate what they have learned from their research,
presenting their interpretation of the research
through different genres of writing.

For instance, rather than stating that someone
was born in a particular year and place, the stu-
dent might create a birth certificate, the flyleaf of a
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Bible, a birth announcement, a hospital invoice, or
a letter to or from the new parents. Or, rather than
describing a traumatic event, the student might
write a newspaper article, a personal letter, 4 con-
dolence note, or a journal entry to provide a par-
ticular tone and voice to the event.

This kind of presentation does not necessarily
provide a smooth flow of information or lead to
the proving of an academic thesis; it requires that
the student think about what has been researched
and interpret it from the subject’s point of view or
the point of view of others from that time period.
This interpretive mode also requires creativity
along with thought, and it further requires stu-
dents to use their knowledge of many different
types of writing in terms of style, organization,
and format. The multigenre paper does include a
standard bibliography, but it does not include in-
text citations because of its presentation. It can,
however, include endnotes that explain each
genre in terms of the source of information and
the reason behind the use of that genre.

Other than the bibliography and endnotes, the
paper ends up looking like the documentation
upon which biographers and historians base the
narratives they write but which is often not includ-
ed in their work. Because of these differences, the
multigenre project seemed to me like an interest-
ing alternative to the traditional research paper.
But would students find it so? And would it still
teach the curriculum-required skills?

fin vnstructured experiment

When I decided to have my students try writing a
multigenre research paper, I had neither a defini-
tion nor a model of one. However, the students to
whom [ was introducing such a paper were not
high school students; they were undergraduate
secondary English education majors enrolled in a
course on teaching writing at an urban southwest-
ern U.S. university. All but one of the 14 students
were female, and all were middle class Caucasian,
ranging from their early 20s to early 30s in age. I,
therefore, believed that they could handle the
amorphous concept and take an active role in
defining and creating the multigenre form. As pre-
service teachers, they might also benefit by help-
ing to design ways it could be taught and, it they
went through the process of writing one them-
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selves, be more inclined to use it or a variation of
it with their future students. Thus, if this experi-
ment failed or succeeded, I might be affecting far
more students than those I taught directly.

Our biggest problem in beginning the multi-
genre paper was that we dida’t know what one
actually looked like. We read Romano’s (1995) ex-
planation in Writing With Passion as well as
Ondaatje’s (1970) The Collected Works of Billy the
Kid, the multigenre book on which Romano based
his idea. Although we analyzed both books, they
didn’t quite solve our problem in terms of what 4
paper should look like. Without making any deci-
sions, we proceeded with the research. Research
tools were not a problem; in fact, the students
were more adept than I at finding sources not
only in books, journals, magazines, and newspa-
pers but also on CD album covers, videos, and
Web sites. Rather than keep note cards, however,
the students kept learning logs, which included
notes on presentation ideas—drafts and format
sketches—along with their research notes.

Another problem was teaching my students the
forms of different genres, especially since we had
brainstormed all the different types of writing peo-
ple do and created a list of well over 100 different
items within various categories. Not only could I
not teach all these forms in one class, but also
such teaching did not fit my plans for a class in
how to teach writing, not a writing class per se.
Furthermore, since I was requiring only eight gen-
res per paper, would I limit their selections by
teaching specific genres? Bowen (1991) did teach
specific genres, and while she did not describe
what her students inctuded in their papers, I in-
ferred that the genres taught were the main ones
used by her students. In our class, the brainstorm-
ing and the learning logs seemed to be enough to
solve this problem. Students often referred to the
list to trigger ideas for presentation formats, and
the drafts and sketches they mixed into their
learning logs allowed me a chance to provide
feedback on genres that needed some instruction-
al assistance.

Our final problem was the grading criteria.
Romano (1995) identified his basis for grading as
well as changes he had made along the way. My
students did not want as much emphasis on the
learning log as he had placed. But because they
were drafting in their learning logs, they did not

530

want a separate draft to be evaluated. We thus
downplayed the learning log but added a reflec-
tion piece on the whole process that was to in-
clude their comments on the process and how
they might use the multigenre paper with their fu-
ture students.

The number and types of genres became anoth-
er issue in terms of grades. Although we had pre-
viously established that eight different genres were
required, various questions arose concerning simi-
lar genres and repetition of genres. For instance,
did a journal entry by the research subject count
as the same genre as a journal entry by her hus-
band? Did a newspaper feature story count as the
same genre as 4 newspaper obituary? Did a per-
sonal letter count as the same genre as a letter to
the editor? These questions were never fully an-
swered. Instead, the students were told that if they
had doubts about having repeated a genre. then
they needed to add another genre. The students
also questioned whether I would be grading each
genre or the paper as a whole. We decided [
would look at the whole but keep count of the
number of genres.

As 1 looked over learning logs and drafts, I, like
Romano, became worried about documentation
and possible plagiarism in some cases. I brought
up Romano’s idea of endnotes, which the students
quickly accepted. We also discussed the minimum
number of sources that should be used. After dis-
cussing these problems with the students, we de-
cided that grades would be based on the extent of
their learning logs, the inclusion of at least cight
different genres, the thoroughness of endnotes ex-
plaining their selection of material and genres, and
the accuracy of their bibliographics.

As may be obvious from the grading criteria,
there was no attempt to grade the presentation
format or the depth of the research. This omission
stemmed from the fact that we still had a major
problem: what a multigenre paper should Jook
like and, through its presentation, what it shows
about the subject and the student’s learning. To
avoid this problem for other teachers who may be
interested in using the multigenre approach, the
purpose of this article is, therefore, not to show
what I did in the classroom but, rather, to show
what multigenre research papers can look like and
discuss whether or not they are a feasible and
useful option to the traditional research paper.
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The students’ multipenre papers

The students selected their topics for research on
the basis of interest alone. I encouraged them not
to select authors because [ felt the temptation to
use the author’s words might be too great and be-
cause it might be difficult for them to imitate an
author’s style if they chose to write from the au-
thor’s point of view. Of the 14 students in the
class, only one chose an author, Emily Dickinson.
One student chose an event, the Holocaust, rather
than a person, and another chose a group, the
Beatles, rather than an individual, but the other 11
students chose such people as Joan of Arc,
Princess Diana, Houdini, John Coltrane, Ben
Hogan, Ben Franklin, Glenn Miller, Eva Peron,
Gene Kelly, Mary Fielding Smith (a Mormon
leader), and one student’s own grandfather.

As they took notes on their research, they were
also encouraged to make notes on the type of
genre the information might fit into best or to
draft a piece that might become part of their later
presentation. Their drafts became part of their
learning logs, and they received feedback on them
when they turned them in at the halfway point.
All of the drafts became part of their end prod-
ucts, sometimes in their original form, sometimes
incorporating suggested changes. The students
used a wide variety of genres—41 different types
of items—in their final products (see Table), but
the most widely used genres were poems (all 14
students) and letters (10 students). Posters were
the next most popular genre (6 students) and obit-
varies, interview articles, and lists (all used by 5
students) were next. The other genres, such as
sheet music, a receipt, a tabloid cover, a wedding
invitation, and a recipe, were used by individuals.

Almost alt of the students presented each genre
separately so that, as in Ondaatje’s (1970) work,
there were blank spaces on many pages. A few stu-
dents intermingled genres, using white space to in-
dicate a change of both genre 4and time. For
example, the student who wrote on Princess Diana
included a television/radio announcer’s broadcast
of the funeral procession interrupted with imagined
scenarios of Diana’s last evening. Her mixed-genre
piece was spaced over four consecutive pages.
Another student presented the overall story of
Glenn Miller as a single interview with Miller but
interrupted it to show different written “evidence”

Genres used in student papers

Genres Usage

(8]

Newspaper article: obituary
Newspaper/magazine article: feature story
Newspaper article: column

Newspaper article: personal or want ad
Newspaper article: news story
Newspaper/magazine article: interview
Newspaper (tabloid) cover

Newspaper review of movie, book, concert, etc.
List (achievements, events, names, supplies, etc.)
Narrative story

Play

Poem

Sheet music

Personal letter or note

Formal letter

Letter to editor

Memo

Journal/diary entry

Descriptive paragraph

Television/radio announcer

Definition

Poster (wanted poster, playbill, concert, movie, etc.)
Conversation/dialogue

Dual thoughts (inner dialogue)

Stream of consciousness

Photo caption (sometimes with photo)
Eulogy

Wedding invitation

Doctor’s report

Birth certificate

Recipe

Receipt

Envelope

Extended metaphor

Trivia facts

Quotes

Greeting card

School essay

Game

Book cover

Map

RN LW O LW — U W — PN

—_
I~

_.L_L_L_u_L_L_L_L_L_.LNw_s_ul\)wh_tr\)cj_sm_hb_h_s_xa_x

Note: The usage of genres was measured by the number of stu-
dents who used each item rather than the times a genre was used
because some students used particular genres more than once.
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of whar Miller was referring to in the interview; for
example, when Miller mentioned sending a card to
his girlfriend, the next page was a greeting card
with a brief note in it supposedly from Miller, and
when Miller mentioned how he earned the money
for his first trombone, the interview was interrupted
to show an essay he might have written for school
about “what he did last summer.” Because the stu-
dents also used different fonts for different genres,
each page often had a very different look from pre-
vious pages (see Figures 1 and 2).

Although bibliographies were required, the actu-
al papers didn't look like a great deal of research
had gone into them. That is, certain genres were
very short, and documentation was not in evidence
within the genre presentation. The endnotes, how-
ever, provided an explanation of each genre that
included the source for the material and how the
genre had been selected or inspired. These end-
notes not only helped to identify the genres for the
reader, but also provided insight to the sources
used as well as the students’ thought processes.
They also allowed the students to bring in informa-
tion that had not been included in the paper. For
instance, the student who wrote on Ben Hogan
wrote an endnote that provided far more informa-
tion than the 17 syllables of her haiku could (see
Figure 3). Similarly, the student who wrote on Joan
of Arc provided far more information explaining
the poster she had created than the poster itself
could (see Figure 4). The student who wrote on
Emily Dickinson gave insight to her own thought
processes as well as additional information, show-
ing connections between her reading, her interpre-
tation of Dickinson, and her own life (see Figure
S). All of the students had extensive endnotes, per-
haps to be able to show more knowledge than the
genres themselves included, perhaps because it
was the first time they had been given an opportu-
nity to explain why they wrote as they did.
Whatever their reasons, the endnotes seemed to
satisfy both their needs and mine in terms of assur-
ing that they had, indeed, researched their topics
well. The endnotes, to me, were as interesting and
readable as the papers themselves.

What the students thought

Because this was an experiment of sorts, the stu-
dents were asked to reflect on their experience
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and its potential use in their own classrooms.
While there were different criticisms of the way I
had “taught” the paper and its placement in our
class schedule, the students were overwhelmingly
in favor of it. The young woman who wrote on
Glenn Miller said that she “had a ton of fun doing
this multigenre research paper.” She felt like she
“learned more about the person [she] chose than if
[she] had actually done the standard, much
overused research paper.” The student who
researched her own somewhat mysterious grand-
father also said that she “loved doing this assign-
ment. It added a new twist to writing and o
research; it allowed for creativity.”

The student who wrote on the Beatles said, “It
never occurred to me that writing could be so
much fun!” The student who researched Mary
Fielding Smith found that choosing what she
wanted to write about her subject’s life gave her
“freedom [that] was invigorating,” and she hoped
“that excitement spilled over into [her} paper.” The
student who wrote on Houdini found that not
only was the paper “fun to put together,” but also
that it was “a great deal of work—not really hard
work, but thoughtful work.... I found that the most
strenuous work was the exploration that took
place in my mind.”

Students all saw potential use for the project in
high school classes, though all wanted more struc-
ture, examples, and modeling than I had provid-
ed. Two students were so enthusiastic about the
project that they passed on their enthusiasm to
their mothers, both English teachers, who hegan
their own multigenre projects. The student who
wrote on Eva Peron said the following:

I had such a great time writing this paper! It was
so unlike any paper that I had ever written that it
was really refreshing and exciting. At first, howev-
er, I was really scared and apprehensive because |
did not think that I was creative enough to write a
paper from different points of view that included
so many genres. After [ started writing, though, 1
got really excited. In fact, I even called my mom,
who is an English teacher, and suggested that she
try assigning a multigenre paper in her clusses!
Well, my mom actually took my suggestions. She
is trying a multigenre paper in her composition
classes.
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Figure 1
A student’s multigenre paper on Eva Peron
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Figure 1 (continued)
A student’s muitigenre paper on Eva Peron
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article on Eva’s death, and (k) the first of several pages of endnotes explaining the student’s choices of genres. Not shown is the bibliography.

from Eva’s mind, {d) a tabloid cover featuring Eva and Juan Peron’s relationship, (e) a letter to Eva from Juan Peron, (f) a poem by Eva about
“her people” (the descamisados), (g) a journal entry by a descamisado, () a poem by Eva to Juan, (i) a memoir by Eva’s mother, (j) a news

Note: The paper on Eva Peron {title page not shown) consisted of (a) a birth certificate, (b} a movie poster, (c) a stream-of-consciousness



Figure 2

A student’s paper on Mary Fielding Smith

Weman of Courage
A Tribute to Mary Flelding Smith

‘Woman of Courage
Moather in Iarsel
Giving ber best potsioes to the Lord
Qiving the best yoars of her life to Him
Faith
Trust
Knowing he would provide
Never wavering
Following the prophet
Following the path to Zion
Mothzr of a prophat
Wife to the Pariarch
Repairer of the breach
Bridgebuilder to Zion
Pioneer heroine
Martyr for the cause

Significent Events
im the Life of Mary Flelding Smith
July 21, 1801 Bom in Honiden, Bedfordshire, England
1834 Joins brother Joseph and sister Mercy in
Toronte, Canada
May, 1836  Baptized into the Mormon Church
Spring, 1837 The Fieldings move to Kirtland, OH
Dec. 24, 1837 Marries Hyrum Smith after the death of
his first wife, cares for his 4 children

May, 1838 Mary snd Hyrum move to Far West, MO

Feb, 1839  Mary and the Mommons fles from mobs
to Nauvoo, IL

June 27, 1844 Hyrum is martyred in Carthage jail

Sept. 8, 1847 Mary snd her family leave Nauvoo for
Winter Quariers

Junc 4, 1848  Mary and family lsave Winter Quarters
for Salt Lake Valley with Captain Lot

Sept. 22, 1848 Mary and family arrive in Salt Lake &
day before Captain Lot

Sept. 21, 1852 Mary dies in Salt Lake of pneumonia

s dasenens

wisnaisinrmm TC 0L

y

Mary Fielding Smith. This photo was taken after Mary
and Hyrum settled in Nauvoo, Illinois. As wife to the
Patrisrch and co~creator of the temple Penny Fund, Mary
established herself as a prominent Nauvoo woman.

Hyrum Soith
Liberty Jail
Liberty, Missouri

Mary Smith
Nauvoo. lllinois
20 Janusry 1839
My dearest Hyrum,

1 do not knaw if this letler will reach you but | feel to write regardisss. Erma brought
Yyou love from her visit in December and darly we pray for your safe retuen. Surely the
Lord has seen our suffering and will release you from your bonds with haeis

Yaung Josaph is nearty two months now. He is a beautiful boy. Mersy s truly
beer a blsxslng from tha Lord 8s | have boen to week 1o nurse Fear not for me, dear

e, We
able to saivage some belongings from the ransacing the mops did 10 our hame. We
wore blessed 1o rescus Josoph from under the matiress whore he had 539 thrown in
the mobs fury. The Lord was with Ln elways.

1 must close. Pisase know our thoughts and prayers ace with you contimually.

With love,
Mary
oh Hyrum, Hyruml Mary Fleldin,
have they shot vou . . SALT LAKBS Smltkp' -
my doer Hynamn Widow Beats Captain to Salt Lake Valley Site SAL ! ~ Mary Fielding
ara you doad? A o o | il e St | e O Smith died today, the 21st of
oh 8psak 10 me, my daar huaband Mary ka o | On st cccion e N;&:sgggs&n w,lsszaﬂqmﬂkmof
| cannet think you desd o it Lo | e | T e ot of ¢ight weeks.
please dee up and speek my name the S Lako V| the ool commny | guic umer, ome of Widow to Patriarch Hyrum Smith,
hold me in your arme dead and  storm sert her charges. cusly uisting The Coptain N . bt .
{ cannot suffer your loss alone fim e merd | Ge i | el | she is survived by her children, Lovina,
please be with me it kG s of | purucy waswhcn one of | pac et e of Nauvoo, [llinois, and John, Jorushua,
grist fils my sout and calls o the heavens Byl iy T | ot i | e 0 shtly et L;ksm m ,Marﬁan}m_of S:::d
o Lord why Sett Lako Valley. Anoont Setp ber sad thar  he tpfum and broke (4 > owh wldms;
P e {3 10 one. bl  bux [ U over the - n -
how witl | live without him %..:: fm? 53“:"”:,,:”‘:% :é'.f’“g;m:.‘n'f‘ui b her sister, Mercy Fielding Thompson.
how Galkd they take him from me s e o |ttt | St o Mary will be remembered by all
on v Quanrs B4 S i rachic : ;
o 8 - e:ﬂ;”w ’l"‘::l' A N";L',,,,,:' b 'L: froo %.mfmt Saints as a mother in Isracl. After the
but | wit E"‘x ,w“"'n”"“‘m il o.”“‘,M..i.;’“"'. Sty o Vel vy martyrdom of her hus- bend, she was
Wil o bhelp " - e ber compa
oh Lord help me I I single-handedly responsible for the trek
be my balm of Gilead the #ace was on. Captaln i sevorel catle | and  watt for thelr of her household of eighteen to the Salt
‘Travelers with the ot the last crossing of the WP.DY Mnry Teplisd,
the Comfortsr company ty the Captale | Sweetwatee, Mary waa the joocpt, they beve nof LakeValley.
tried to make the journsy first to offer aasiatance, In Wllwdfﬂtu.ndllum .
:'dg.mo walk through the valley oo Al for Mars, | e e Copiin | sty or o to Mary was a faithful member of the
of death Chwrch throughout her life end will be
without my ko bered as & stal of
my kve Zion

Note: The paper on Mary Fielding Smith consisted of (a) title page with “praising poem,” (b} timeline of major life events, (c) map showing
Mary’s ife journey, (d) song that might have been written by Mary, (e) photo and caption of Mary, (f) letter Mary might have written to her
husband while he was incarcerated, (g) stream-of-consciousness of Mary on seeing her husband in his coffin, (h) news story on Mary’s race
to Salt Lake, and (i) Mary’s obituary. Not shown are endnotes and bibliography.
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The student who wrote on Emily Dickinson was  had to research a British author. Another was that

enthusiastic enough about the multigenre ap- the students made notes on cards to make this

proach that she employed it the next semester in part of their research equivalent to what the stu-

her student teaching. She set up parameters simi- dents writing the traditional research paper were

lar to the ones we had established and made it an doing. A third difference was that she had a sam-

alternative to the traditional research paper. One ple paper to show them—the one she had written

major difference, however, was that the students for my class. Not all students opted to try the
Figure 3

Poems on Ben Hogan and endnotes explaining their origin

Holy Man
Ben Hogan
Mysterious, Determined, Sifent
Professional Golfer
Sinking, Traveling, Rising
Upon ancient courses
A keeper of dreams.

Planned Precision
Feeling the wind blow
Watching the smoke wisp

{ chose the Hero Poem because that is what Ben Hogan became to me. Next | chose the
Haiku, which are poems usually about the natural elements. Ben used to watch the trees
move in the wind to find out which direction the wind was going. He also used the smoke
from his cigarette. | thought that was neat that the slow-moving smoke from his mouth di-
rected his shot. | learned this technique of Ben’s in the book Hogan. The last poem | wrote
to show how Hogan was a product of his childhood. Living in poverty and facing the world
without his father was something | saw alter Hogan’s entire perception. However, this was
also something ! did not quite understand. | figured by writing this type of poem | could
touch on the idea or situation and still feel as though | expressed my true feelings.

through air
The golf bali takes flight
Childs Play
Hardhearted
Obscure
Grave
Appeat
Neglect
Figure 4
Wanted poster for Joan of Arc and endnote explaining its origin
| decided to do this wanted poster because | wanted to show just how much her
WANTED head was wanted! Harold No’gtridge’s book, Joan of Arc, tells how Bishop
DEAD OR ALIVE Cauchon, a friend of the English and an enemy of King Charles, had a lot of in-

FOR BERESY

JOSTLY REWARDED.

BY COURT GRDER JOAN 6F ARC 18 CONVICTER OF ACTS OF
DISOIEDIERCE To-THE CHURCE-AND HERIBY SENIENCE 70 BE
BUBNED AT THE STAKE AS. JUST PORISHMENT FOR BFR (RIMES.

HE Wit PRESENFTS JOAR 07 K86 10 THE COBRTS SHALLBE

fluence at her trial. The judges were under his influence, and Cauchon wanted
Joan dead. If Cauchon could prove that Joan was a witch who called up evil
spirits, he could prove that King Charles’, coronation was not God's will. If this
were to happen the English could rule France. | could just imagine Cauchon
posting up these wanted signs.
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Figure 5
Metaphor on Emily Dickinson and endnote explaining its origin.

Energy Thief

Emily Dickinson is the flame of an intoxicating candle
that draws to itself the energy of a moth. The curious
moth approaches the light, the smell, the force of the
flame, and circles round and round. Unable to break
free from the fascination of the flame, the moth flies
closer and closer. Searching for the center of the ener-
gy, the source of the force, the moth becomes blinded
and flies directly into the flame. The little fire snaps,
crackles, and pops when consuming the moth. Its
body gives off a burst of beautiful light. Emily is the
flame that fascinates and exhausts people; the light
that consumes others in order to grow stronger, the
energy thief waiting for its next victim.

This extended metaphor came from a quote I'd read
by T. Higginson wherein he said of Emily, “I never was
with anyone who drained my nerve power so much.
Without touching her, she drew from me. | am glad
not to live near her.” It reminded me of an essay |'d
read by Annie Dillard having to do with a moth being
drawn to a flame. | saw Emily as a flame that attracted
the energy of another living thing in order to use it to
make herself stronger. | was also reminded of some-
thing Maggie [a classmate] said to me about stealing
other people’s energy when she’s in an elevator with
them. | thought an extended metaphor would be a
good way to describe this new perspective of Emily.

multigenre paper, but those who did were as en-
thusiastic as my students had been. A student who
had researched jane Austen said the following:

1 enjoyed this type of paper versus a standard paper
because T have never felt this close to an author
before. 1 feel like I have reached out and touched
her soul, not only that but she has touched mine.
Getting to know an author like this was a wonder-
tul experience. It was seriously stimulating to try
and probe their minds and inner thoughts.... This
paper gave me the chance to learn more about the
person without just sticking to plain und boring
facts. It was exciting because while you were
searching their soul, [ was also able to do a little
sout searching on my own as to why did this author
intrigue me the way she did.... T am extremely
grateful that I decided on a multigenre instead of
the normal boring standard paper.

Another student also seemed grateful:

Throughout doing all these multigenres 1 realized
that I learned more than doing a regular research
paper. I really got to know the person I had to
write about and at some point the person T had o
be. I enjoyed this assignment. The only thing that
I did not like was all the typing because I wrote
more than a regular research paper and because
of that my wrists hurt. Besides that, this was the

The mulitigenre paper

best and most educational report T have ever had
to do. To think about it, it is kinda sad to know a
senior did a great report only once.

Both the college and high school students’ com-
ments seemed to indicate that they liked the multi-
genre option and felt it was not only feasible but
also useful.

Discussion and implications

The two multigenre papers shown provide a brief
glimpse of what such a paper can look like. Many
of the other papers had much more text, but these
two showed a wider variety in looks. All of the
papers were interesting to me as a teacher be-
cause of the students’ creativity in presenting their
information and the care they seemed to have tak-
en to make their pages look like the genres they
were using. This readability factor seems to be
one convincing argument in favor of the multi-
genre research paper.

Despite its interest in terms of content and pre-
sentation, the material presented in the ditferent
genres did not necessarily “prove” to me that the
students had done a great deal of research, but
the endnotes did. Had I evaluated the learning
logs more frequently, as note cards often are in
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high school classrooms, my fears about the depth
and thoroughness of the students’ research might
have been allayed sooner. As it was, the students
used a wide variety of resources to gather their
material, digging as deeply into their subjects as I
could have hoped. The learning logs and end-
notes also showed that they had thought deeply
about the information they found. In their learning
logs, they often added interpretations of material
noted, questioned conflicting information, and
identified additional avenues of research to pur-
sue. In their endnotes, they provided information
that not only explained what was omitted in the
genre presentation but also included connections
to their own lives. The research aspect of the
multigenre paper seems, thus, to be another con-
vincing argument in favor of its use.

The use of genres other than the typical re-
search paper also seems to be an argument in its
favor. Current theory notes the importance of writ-
ing for different audiences, which also means us-
ing appropriate genres for that audience
(Boiarsky, 1997; Cope & Kalantizis, 1993:
Tompkins, 1993). The standard five-paragraph es-
say and documented research paper are oriented
toward academicians only. Real life writing seems
to be made up more of letters, memos, invoices,
maps, recipes, directions or instructions, flyers,
and other practically oriented documents. The stu-
dents’ use of 41 different kinds of writing in their
multigenre papers showed their awareness of such
writing and their ability to use it, making it a valu-
able exercise in writing for life rather than school.

Research has shown that students often write
differently for themselves than for school, taking
more time and effort on their personal writing
than on their school assignments (Vacca & Vacca,
1996). The reflective notes from both the high
school and college students seemed to indicate
that the multigenre writing was more like personal
writing for them. They spent time and effort se-
lecting the appropriate genre and trying to write it
effectively. Different students indicated that they
surprised themselves with how much time they
spent on the project, with how much more
thought they put into this project than others, and
how much more they wrote. That high level of ef-
fort seems to be another argument in favor of us-
ing the multigenre paper.
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Some of the effort spent on the paper was more
technical as all of the students, both high school
and college, used computers to create the differ-
ent forms of different genres. Students created
greeting cards, birth certificates, flyers, newspaper
formats, and other documents that looked far dif-
ferent from a typical research paper. They experi-
mented with fonts to try to re-create the look of
different documents; some even scanned in pho-
tographs, used different papers and colors, and
played with special effects to get the looks they
wanted. They came to know both their software
and hardware far better than before. While this
technological expertise may not be the province
of the English classroom or could be handled
through separate assignments, the students chose
to hone their computer skills in order to present
an effective piece of work, perhaps a far more
compelling reason than any computer assignment
could ever be.

A final argument for use of the multigenre paper
lies in the creativity involved. It often seems that
academic/research writing is totally separated from
so-called creative writing. The blending of research
and creativity seems especially fitting for adoles-
cents who have a need to express themselves in
ways different from adults and yet have a need to
show what they've learned. The multigenre paper
encourages creativity in several ways: Students are
not only forced to be creative merely in selecting
different genres, but they are also allowed to be
creative by using forms other than academic writ-
ing, such as art, poetry, music, short stories, and
other creative styles of expression. The reflective
papers indicated that students seemed to take
pride in their creations of both the individual gen-
res and the multigenre paper as a whole.

The multigenre research paper is certainly not
the only option to the traditional research paper,
and it may not be greeted by all students as enthu-
siastically as it was by these students. However, it
clearly seems to be a viable option that deserves
further consideration. Like a traditional research pa-
per, it allows teachers to teach research skills per
the English curriculum, and it allows teachers to
teach notetaking and bibliography skills. Unlike the
traditional research paper, it encourages teachers to
teach students to think about what they've learned
from their research and to make use of what they
already know about different genres of writing.
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The biggest hindrance to its inclusion in many
classrooms may be a lack of understanding what it
is and what it looks like before undertaking it. That
lack of understanding pushed one high school stu-
dent into opting for the traditional paper in the stu-
dent teacher’s classroom, but after seeing a friend’s
multigenre paper, she said, “I wish I had done a
multigenre paper. I didn't know they would be so
neat.” Her wistfulness and the enthusiasm of the
students who wrote multigenre papers seem to dis-
pel the “myth of dullness” (Perrin, 1987, p. 53)
about research. Indeed, the multigenre research pa-
per is far from dull for either teachers or students. It
is a refreshing alternative that incorporates practical
skills and creative thinking, allowing students not
only to enjoy the process of research but also to
take ownership of the products they create.

REFERENCES

Baird, $.E. (1992). Writing with meaning in a dispassionate
age. English journal, 81(8), 66-68.

Benson, LK. (1987). How to pluck an albatross: The research
paper without tears. English journai, 7K7), 54-56.

Boiarsky, CR. (1997). The art of workplace English: A curricu-
lum for all students. Portsmouth, NH: Boynton/Cook.

Bowen, B. (1991). A multi-genre approach to the art of the
biographer. £nglish Journal, 8X4), 53-54.

Coleman, M.W. (1994). Using a collaborative learning project
to teach information literacy skills to twelfth grade regular

English students. (ERIC Document Reproduction service
No. ED 371 389)

Cope, B., & Kalantzis, M. (Eds.). (1993). The powers of litera-
cy: A genre approach to teaching writing. Pittsburgh, PA:
University of Pittsburgh Press.

Dellinger, D.G. (1989). Alternatives to clip and stitch: Real re-
search and writing in the classroom. English Journal 785),
31-38.

Jobe, L.G. (1991, March). Collaboration in the classroom:
Teaching the we-search paper. Paper presented at the an-
nual spring meeting of the National Council of Teachers of
English, Indianapolis, IN. (ERIC Document Reproduction
Service No. ED) 340 026)

Kraus, W.K. (1978). Murder, mischief, and mayhem: A process
Jor creative research papers. Urbana, 1L: National Council
of Teachers of English.

Macrorie, K. (1980). Searching writing. Rochelle Park, NJ:
Hayden.

Ondaatje. M. (1970). The collected works of Billy the Kid. New
York: Vintage Books/Random House,

Peacock, J.W. (1987). Research revisited: Or, how | lcarned to
love the “Reader’s Guide.” English Journal, 77), 57-60.
Perrin, R. (1987). Myths about research. English Journal, 76(7)

50-53.

Romano, T. (1995). Writing with passion: Life stories. multiple
genres. Portsmouth, NH: Boynton/Cook.

Tompkins, G.E. (1994). Teaching writing: Balancing process
and product (2nd ed.). New York: Macmillan,

Vacca, R.T., & Vacea, JLAL. (1990). Content area redding (5th
ed.). New York: HarperCollins.

Zemelman, S., & Daniels, H. (1988). A community of writers:
Teaching writing in the junior and senior bigh school.
Portsmouth, NH: Heinemann.

’

Join us to celebrate the

ickland, New Zealand,

Please contact IRAs Conferences Divis

a program proposal form and information on
registration, housing, travel, and tours.

International Reading Association
800 Barksdale Road

PO Box 8139

Newark, DE 19714-8139

Phone: 302-731-1600, ext. 216
E-mail: conferences@reading.org

&4

i8th World Congress on Res:

ing
July 1i-14, 2000

ion for

BJm.

. L %

o

The Past, the

(R

resent, the Future

98-52 A&M 2/99

Copyright © 1999.

All rights reserved.



