A.  University Experience

· Completed Masters Degree in Reading Education (2006)
·  GPA in Graduate School- 4.0

· Appalachian State University (1987-1991) graduated Magna Cum Laude with a B. S. degree in English, an endorsement in Spanish and teacher certification

· Teaching Fellows Scholarship Recipient (first year the program was in existence)

B. Employment History

· 1993 to present- Bunker Hill High School                                               (English I, II, III, Honors English, Language Enrichment, Spanish I and II)

· 1992-1993 West Alexander Junior High (Language Arts, Spanish)

· 1991-1992 William Lenoir Middle School (Language Arts, Social Studies)

C. Staff Development Leadership Activities

· Mentor Teacher

· Lead Mentor for Bunker Hill High School

· English Department Chair

· AIG chairperson

· Responsible for some formal peer observations at BHHS
· Coordinate vertical teaming among Honors English teachers at BHHS

· Supervise student teaching interns

· Committee member for developing county-wide high school recommended reading list for grade levels 9-12

· Building Leadership Team Member

· Training in the scoring of English II EOC essays

· Presentation to Appalachian State Teaching Fellows

D. Teaching Awards

· Teacher of the Year- Bunker Hill (2004)
· Teacher of the Year- Bunker Hill (1999)

· Wachovia/Ben Craig Outstanding Educator Award- Catawba County High School winner (2003)

· Teaching Tolerance Wall of Fame –Washington, DC

· Favorite Teacher Sunday- Catawba United Methodist (1995, 1996, 1999)

· Teacher of the Year -West Alexander Junior High (1993)

· Outstanding Student Teacher Award- Appalachian State (1991)

Section III. Professional Biography


Three distinct factors influenced me to teach.  As a little girl, I genuinely liked going to elementary school and remember “playing school” almost every evening; my younger brother ran when he saw me dragging out the chalkboard!  (Of course, my stuffed animals were always willing students.)  School was and is an exciting place to be!  This childhood desire is a common thread that links many educators.  Thus, I am a teacher because I was driven by an almost innate desire to learn and teach.


Secondly, I, like most teachers, can trace my career choice and even style of teaching to educators who inspired me.  Beyond the lessons in their specific subject areas, these master teachers taught me compassion, humanity, work ethic and classroom management skills.  As a youngster, I wanted to be these people when I grew up.  Teachers who seem to effortlessly practice the delicate art of their craft are immeasurable factors in young lives.


The third factor that influenced me to teach is my view of education as the great equalizer.  I do not have a relative on either side of my family who has graduated from college.  As a teenager, I sometimes felt a slight sting as conversations drifted to, “What do your parents do?”  I saw education as my ticket away from the daily drudgery of factory work.  My strong desire for a college degree and the respect my family instilled for school personnel made teaching the natural career choice.  Since then, I have had opportunities to prod young people to work toward a college education.  Knowing that an education can truly change a life forever is the most important factor that led me to teach.


I’ve contributed a great deal to our school climate through my work with student council.  I’ve implemented many perks to improve morale.  Even without a great deal of money to spend, I reward the positive by organizing Bear Paw Awards, annual New York City field trips, talent shows, homecoming week activities, birthday cards for teachers, spirit contests and countless other projects.  I contribute through my work with other faculty members.  As an official and unofficial mentor, hardly a day passes without a fellow teacher asking about a discipline, curriculum, guidance or personnel issue.  I have contributed to our school’s improved SAT and writing test scores.  By displaying a positive attitude with parents and other community members, I am good “P. R.” for education in Catawba County.  I have earned the respect of this community with a longstanding reputation for fairness and high expectations.


My greatest sense of accomplishment comes from the lives of students who are better because they spent time in my classroom.  I have many stories of reluctant students on the verge of dropping out who are transformed into engaged, active participants in my classroom.  I am often given “problem students” because of this reputation.  Some kids who are discipline problems in other rooms, behave well for me because they want the privilege of being allowed to continue to attend my class.  I also have made contributions on the other end to the spectrum with students who are more successful at four year universities because of my classes.  They and their parents return to tell me how valuable my role was in preparing them for their futures. I also try to make all of my students’ lives better by making it obvious that I value and respect them as people.  Many of them have not had an adult in their lives who could separate how they act at school from who they are.  It gives them a sense of confidence to know that I care about them and that they are so much more than a mere annoyance as I plow through a busy schedule. Any educator’s greatest contributions are those they make to people not policies. 

Section IV.  Community Involvement


Teachers are more valuable when their commitment to the community is also manifested outside the school day.  My family showed me the importance of reaching out to others when I was very young through volunteer work at a local nursing home.  Lessons I learned while feeding and visiting with residents linger with me today.  When in college, I worked with the March of Dimes in their annual fundraiser.  As a teacher, I organized my school’s participation in the American Heart Association’s annual walk.  I am currently active in my church where I am a substitute Sunday School Teacher. I donate to the Salvation Army and other non-profit organizations.  I am also a member of the parent advisory council at Wittenberg Elementary School where my two children attend.

In addition to personal involvement in civic organizations, I work to instill in my students this same responsibility.  As Interact Club sponsor, I organized and participated in activities including breakfast with Rotary Club members, bell ringing for the Salvation Army, nursing home and hospital volunteering.  The Spanish Club I co-sponsored for years adopts a child from an angel tree, sends a monthly gift to a boy in Ecuador through Save the Children International and collects supplies when natural disasters strike.  My student council members have worked with Sipes Orchard Home, the Cystic Fibrosis Organization, Operation Christmas Child Shoeboxes, and numerous other projects.  Through council, I also reach out to the business community as I partner with them to provide a teacher breakfast to the staff with donations from McDonalds, Hardees, Lowe’s Foods and other local businesses.  I further work with businesses through a donation program that provides spirit items for our school through community organizations.

Section V.  Philosophy of Teaching 


One component of my philosophy is my belief that learning should be dynamic and interesting.  I agree with those who say our job is not to entertain, but I also know that learning does not have to be misery!  I employ variety in my class as we work bell to bell.  Variety keeps all this work from becoming mundane.  We change seats, take short brain breaks, dress up, act out a play, work in groups, read outside in the fresh air or do whatever it takes to make 90 minutes fly by.  I may walk in wearing a Medieval costume or stand on a desktop to get their attention.  These “tricks” reduce student apathy and increase time on task.

Lessons must also by relevant.  I endeavor to teach the Standard Course of Study in such a way that students feel relevance to their daily lives in the literature we read and the writing we do.  Research shows that learners must see this link.  I am not afraid for students to ask me “Why do we have to do this?”  If I do not have an answer, then we should not be spending our time on that assignment.  Teens are interested in finding love, solving parental conflicts and making sense of their roles in the world around them.  When my assignments tap into those needs, I have them hooked!

I show my students the benefits of being a life long learner.  They know that I am also a graduate school student.  I talk to them openly about the rewards and struggles of being a student again.  I make sure my students know they are teaching me also!  It’s fun to see a student’s face when I explain to him what he has taught me that day whether it be a new computer skill or a part of the historical context of what we are reading.  This leads to greater feeling of self-efficacy among students.  They learn as I am their role model for the excitement of new learning.  I continue to read current research to try new classroom techniques in my effort to pursue life long learning.
Being a role model is an inescapable part of teaching in a society where role models are scarce.  I protect my personal integrity.  This belief is demonstrated in my classroom as I seek out great literature that addresses morel dilemmas.  Does money buy happiness?  Is it ever wrong to lie?  Students have a deep investment in this type of class work.  My ultimate reward would be for a disturbingly immoral society to be even slightly better because of something positive one of my students does.

Finally, my philosophy says that teachers achieve their maximum potential only if they show they care about their students as people.  Though the content we teach is important, we miss the mark it we have not impacted the student as a whole person.  The lessons I remember form school go beyond science or history to my soul.  I show my students that I am a human who cares about them.  This belief is demonstrated in my classroom environment and activities.  Rules are definitely enforced; objectives are thoroughly covered, but I do so with a friendly demeanor.  I have a rapport and pleasantness with my colleagues and students that shows them I have time to hear their burdens and dreams.  My attitude is positive and encouraging.  My rewards for this effort are boundless.  Being connected to others is what makes anyone a whole person. I enjoy conversations with former students and have fewer discipline problems because of this connection.  However, the most poignant reward for building these relationships came when my husband was unexpectedly diagnosed with a brain tumor three weeks before our second child was born.  Students and teachers flooded my home with cards, calls and even gifts.  Their compassion was nothing short of overwhelming.

Section VI.  Educational Issues and Trends


Public education sits at a crossroads on many major issues today including the use and misuse of high stakes testing, school voucher plans, violence on campuses across the nation, and the influence of drugs on students.  The outcome of these issues promises to affect our nation through its schools for generations.  

Another major issue today is the problem of teacher and administrator shortages.  Experts say this situation is growing more desperate every year.  I don’t think the public realizes the impact of this problem since their sons and daughters are not sitting in teacherless rooms yet.  There is a body to fill that void, but how qualified is that person?  When I began teaching almost 15 years ago, this shortage was not felt.  I remember how competitive the market was with more teachers than positions.

What has caused this lack of qualified administrators and classroom teachers?  Experienced employees retire every year, and many would-be educators are enticed by the business community to higher paying jobs with more “prestige” and immediate benefits.  The state’s pay scale is no match for what most businesses can offer after only a few years with their corporations.  Even for those who look beyond the monetary inequities of teaching, other factors may dissuade them.  The fear of violence plagues many.  Massive media attention to any school tragedy leads the general public to believe that high school shootings are an almost daily occurrence.  For those who do graduate with aspirations to teach, many drop out of the profession within the first few years.  The rewards of touching young lives are sometimes overshadowed by the lack of preparation for the rigorous world of education.  Still other young teachers are daunted by the ever-increasing government-prescribed standards.  One first-year teacher told me she resented having to “jump through more hoops” to prove herself when she felt she was desperately drowning in other teaching related responsibilities.

The lack of qualified teachers affects us all.  One negative effect is that less-than-effective teachers may be kept in the classroom because there is no one to replace them.  Principals may feel trapped by the notion that a “warm body” is preferable to no teacher at all.  With less desirable teachers, the quality of education plummets.  Ultimately, it is the student who suffers the most from this shortage.  Some positive consequences, however, are that politicians and the public may be forced to examine and confront some of the problems that drive teachers into other lines of work.  Recruitment is more rigorous now than ever making good teaches more valuable.  Many areas offer signing bonuses or other incentives to draw teachers.  Recruitment stretches to other countries and invites lateral entry teachers to join our ranks.  

Solutions for this problem must be explored.  More scholarship incentives to attract the “best and the brightest” may help.  Beginning teachers need more support and less time-consuming, arbitrary-feeling standards.  Career teachers need to feel they have more support from parents and administrators.  Of course, monetary incentives like those offered through meaningful differentiated pay plans, across the board pay hikes and financial support for those seeking further degrees would encourage teachers to stay.  Autonomy and feeling valued will go a long way to retain good educators.  This crisis in finding employable teachers may be the catalyst for some overdue changes in education.    

Section VIII.  The Teaching Profession 


The teaching profession is no stronger that the individual teacher.  Thus strengthening ourselves, strengthens our profession.  I must stay committed, enthusiastic and abreast of current pedagogy to support education from within.  Working on my graduate degree helps me ward off any hints of stagnation as I enter the second half of my career.  I can re-enforce the teaching profession by being a positive liaison between the educational community and the parents I meet.  I can encourage and nurture young teachers.  As a mentor, I work with young teachers on curriculum, discipline, avoiding burnout, testing practices, state guidelines, and professionalism.  My profession will also be stronger if I do not fall into the chronic lounge complaints that drain our energy and make a faculty feel defeated.  A much more productive route to benefit the profession is to contact the people who can make changes.  I can provide administrators, support personnel and members of the SDPI with positive, concrete suggestions.  I can ask them specific questions on any number of issues and correct any misinformation that exists among my colleagues.  Education will be much stronger as I, like other experienced teachers, stay focused on my ultimate goal--doing what I can to prepare my students to be productive citizens in their post-secondary years.


The means of holding teachers accountable has changed a great deal in recent decades.  The quandary of accountability lies in the fact that unlike the business world where numbers and profit margins tell the tale, education is a less exact science.  Countless intangible factors go into the complex determination of what makes a good teacher.  The state department has used teacher observations, narrative self-assessments, individual growth plans, standardized test scores and peer evaluations to assess classroom teachers.  All of these methods have their place and given the right parameters, can give one view of the total picture.  Several of these instruments should, however, be fine tuned to make them more affective as accountability tools.  For instance, EOC and EOG scores, have been proven by research to be appropriate tools for measuring school success, but ineffective for measuring teacher or student success (Popham, 2004).  Another needed change in accountability involves teacher attitudes toward Individual Growth Plans and peer evaluations.  These are not always taken seriously because of the lack of follow-up.  Many have the perception that this paperwork will simply be filed away in a dusty drawer.  Teachers must be made to see their significance.


New areas for accountability may come from several directions.  Could former students or parents tell us which teachers most adequately prepared them for college or the work place?  Such surveys may be logistically complicated and costly, but handled correctly they could give us a new perspective on what went on in many classrooms.  Positive re-enforcement is a tool I use daily in classrooms to improve student accountability.  Could more merit based (extra pay for extra duty) incentives make teacher more willing to go the extra mile?  Recruiting the best teachers can also be a natural way to increase competition; attracting superior teachers should make all of us want to achieve more.


Ultimately teacher accountability lies within each teacher’s conscience.  The best teachers have no fear of any fair accountability standard the state chooses to use.  The best will shine no matter what.  Most of us have such a strong work ethic and personal sense of responsibility that we work hard to the best job we can whether anyone is watching over our shoulders or not.
Section VIII.  North Carolina Teacher of the Year

 
Gibran writes that family is like the sails to our ship that propel us forward and not an anchor that holds us down.  I assert that education is similar.  Too many see education as an anchor that confines us, as we’d rather be elsewhere.   It is, in fact, a sail that propels us as far as we choose to go.  Without a sail, a ship is useless in the harbor as without education life holds few opportunities for today’s citizens.

Words cannot describe the value of education to our world.  Education is as fundamental to our nation as freedom itself; education is the link the present has with the past and the future.  It is every citizen’s chance (collectively and on an individual basis) for a better future.  Education is the great equalizer.  It can take someone from impoverished roots to a position of prominence and affluence.  A good education is every parent’s dream for his sons and daughters.  John Gardner is his book Self-Renewal (1971) says that, “Education at its best develops the individual to the point they can (and will want to) learn by themselves.”  Education is a tool that prepares one for life- a tool that cannot be lost or stolen.  Education instills self-confidence.  Learning is lifelong pursuit.  It should be a wondrous adventure-a habit that continues to keep us young. 

A sound education comes through strong educators.  Teaching is the only profession that makes all other professions possible. Educators teach students about their worlds and about themselves.  They offer their students the keys to a boundless treasure chest.  

Teaching and learning are hard work.  They both take time and effort; they are not for the passive or the weak.  Students and teachers who take this responsibility seriously and immerse themselves in it will reap benefits for a lifetime.   
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