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, Grade 4
RATIONALE for Levels
1) [ndependent Level - 2nd Grade

‘s flash score or 95 and reading accuracy of 98, coupled with 100% comprehension (both
oral and silent) indicate that this a fairly solid independent level. Her spelling drops to 80, but
this can be supported with reinforcement and review at the 3rd/4th grade levels. 4

2) Instructional Level - 3rd/4th Grade

/s flash scores of 85 and 80 respectively, indicate that this might be an appropriate leve!
for instruction. Her reading accuracy holds at both these leveis (98 & 97). Her comprehension
dips slightly at 3rd grade (64), but this particular passage may not have agreed with her. (Contrast
to 100 on the silent 3rd grade leveled passage and 4th grade oral passage). On the 4th grade
silent passage, there was a sharp dip in comprehension (50), but again her difficulty with the
specificity of response is similar to the 3rd grade oral passage which she struggled with (see
analysis later). Her oral reading rate falls within the 3rd grade range which correlates with her
drop in flash scores. Her spelling drops to just below the frustrational level at both 3rd and 4th
grade, but an analysis of errors indicates that she has a strong orthographic base from which to
contextually build upon (see analysis later).

[

3) Frustration Level - S5th Grade

's flash score drops to 55 at 5th grade, which falls in the gray area. Her untimed score of
90 and 80 respectively at both the 6th and 7th grade do continue to indicate strong word attack
skills. Hannal's oral reading accuracy remains at the low end of instructional at both the Sth and
6th grade levels, yet her comprehension begins to dip. Her low spelling score begins to fall apart
with the increase in muitisyllabic words and addition of suffixes, yet an error analysis does
continue to show a strong orthographic base (see analysis later). Her oral reading rate continues
to drop at the 5th grade level, which correlates to her low flash score.

ANALYSIS OF ERRORS AND INFORMAL OBSERVATIONS:

1) WORD RECOGNITION TEST

Through the 4th grade level, is able to self-correct all but 3 words. It is at the fifth grade
level that _s flash recognition'drops off. With a multisyllabic word, she will often t
recognize the 1st/2nd syllable and guess at the rest of the word. This approach is consistent

through 7th grade. A few examples are: (sur, searend for surrender, circle for circumstance, barry

for barrier, quality for quantity). She is often able to correct these errors when given more time to
process. Other errors relate to incorrect division on a VCV word, after the closed syllable. (lab

or for labor, rev ive for revive).
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While s Oral Reading Accuracy fell slightly at 6th grade, she often would self-correct
while reading. She had very few Meaning Change errors. Her reading is fairly fluid with
appropriate inflection and emphasis, although a condition with her palate makes her reading
breathy. s dip in comprehension with the 3rd grade passage, may have been linked to
the specificity of the response required (exploring vs. going in a cave). Her responses were
somewhat cursory or vague and she could not dig deeper, although I believe she understood
the passage. Her comprehension held until the 6th grade passage, which was more expository
in content. Hannah's rate is impacted by having to self-correct, and decode as she reads.

3) SILENT [RI

s low comprehension at the primer and 1st grade levels are balanced by her 100% at
both the 2nd and 3rd grade passages. Her difficulty with level 4 (form B) is similar to the 3rd
level in the Oral (Form A) and may be linked to the specificity of response that requires recall
beyond logical inference relative to the question. It is noted that Hannah was subvocalizing
and read with her face very close to the page.

4) SPELLING

Many o: s errors occur when she has to make a choice; vowel teams, ¢ for s, and r-
controls (Eg. quean for queen, flote for tloat, screem for scream, chane for chain, site for
sight, curcus for circus, deside for decide). Some other error patterns occur when adding
suffixes: doubling pattern, drop silent E (Eg. traped for trapped, shoping for shopping,
prepareing for preparing, chaseing for chasing). Occasionally will tack on an extra e
or leave one off (curle for curl, minde for mind, chor for chore). Other errors are noted on
sheets. While accuracy drops off at 2nd grade, her words are recognizable and
contain for the most part, only one error. She can clearly encode short and long vowel
sounds, as well as consonant blends. (v






