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**, Grade 6
RATIONALE for Levels
1) Independent Level - Grade 2

5 flash score and reading accuracy are above 95%, while his rate and comprehension are
reasonable. His spelling score does drop, but an error analysis indicates a strong orthographic
base (see analysis later).

2) Instructional Level - Grade 4

has a flash score of 65, but his untimed scores through 7th grade show fairly strong word
attack skills, His reading accuracy is 98% and his oral comprehension score falls within the
instructional level. His silent reading comprehension score is very low, but comparing his silent
to oral rates indicates that he might not have been reading accurately through 6th grade.
Comprehension appears to be an area of clear challenge and this instructional level might
begin at 3rd grade. His spelling scores fall within the instructional range (2nd - 4th) which
indicate that some review and reinforcement might be incorporated. Again, an error analysis does
indicate that he has a strong orthographic base to build upon (see analysis later).

3) Frustrational Level - Grade 5

At 5th grade, ‘s flash score drops to fifty and his reading accuracy to 90. His
comprehension remains low for both oral and silent reading. His spelling drops to 55% with the
increase in multisyllabic words and the addition of suffixes. [t is important to note that his
untimed score does indicate strong word attack skills through 7th grade. e

ANALYSIS OF ERRORS AND INFORMAL OBSERVATIONS:
1) WORD RECOGNITION TEST

Beginning at the 5th grade level, had more difficulty. With several errors, he would just
hit the first two syllables (eg. organ for oganization, rampage for rampaging). At the 6th grade
level, s difficulty with vocabulary became evident and he asked the question: "Are these
real words?" Errors began to include several transpositions (conversation for conservation,
cravings for carvings). At the 7th grade level, he had similar errors (kindhead for kindhearted,
purne for prune). It is important to note that he was abie to seif-correct himself with 80%
aceuracy, even at the 7th grade level. This indicates strong word attack skills. (35 versus 80 at
level 7)
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"s attempts a rising and falling inflection for emphasis, that often does not match the
phrasing. He had a fair number of meaning errors that may link to his low comprehension scores.
(beginning at the primer level; bag tree for big tree). His reading is characterized by many
repetitions of a single word when he is trying to get the meaning of the next word or phrase (See
Oral, level 3 & up). Relative to comprehension, has a difficult time with retrieval, a [ P
limited vocabulary and cluttered speech which impacts his oral expressive abilities. Noted
Ervors: decoding of vowel teams (fool for foul, add for aid), the insertion of prepositions (he,
he...), dropping of suffixes (-ed, -ous, article substitutions (a for the, the for that), numbers (14
for forty-said 250 men died in Garrett Morgan story)

SILENT IRI

's low comprehension scores and rate compared to the oral indicates that he may have
been skimming the text. He was however, tracking with his finger. Again, his oral expressive

difficulties and retrieval of vocabulary are evident. e
SPELLING
4) SPELLING /

Many of _s's errors occur when he has to make a choic&; vowel teams, ¢ for s, and r-

controls (Eg. flote for float, sope for soap, screem for scream, site for sight, thursty for

thirsty, forse for force). Some other error patterns occur when adding suffixes; doubling

pattern, - y (Eg. traped for trapped, slamed for slammed, carrie for carry, angre for angry), .
doubling the final letter of a common prefix (addmitted for admitted, opperating for ,\/
operating). Other errors are noted on sheets. While 's accuracy drops off at 2nd grade,

his words are recognizable and contain for the most part, only one error. He can clearty

encode short and long vowel sounds, as well as consonant blends. The similarity to is
striking. As they have both been identified as dyslexic, these kinds of orthographic errors are

not uncommon. -







