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Introduction


I currently teach at a school that uses the Core Knowledge Sequence in addition to the North Carolina Standard Course of Study. The social studies component of Core Knowledge, like the rest of its components, is very specific in nature and builds upon itself year after year.  This ensures that there aren’t any gaps or repetitions in a student’s education and that each topic is given adequate attention. While I am quite impressed with the Core Knowledge Sequence, I have not found a textbook that adequately covers the topics I teach and will be of high interest to my students. Therefore I have to consult many sources when preparing my lessons. With the great abundance of excellent children’s literature available today, I feel that it is possible to integrate such books into my social studies curriculum. However, I want to be sure I choose the best books possible and use activities that will not only increase my students understanding of a topic, but be of high interest. I have read many articles, textbooks, and children’s books.  I have consulted websites and other various sources. This paper is the result of such research.  In the appendix of this paper you will find the guidelines for the kindergarten social studies sequence. I have also included a list of fictional stories that are in the kindergarten sequence because they include folktales from various countries.  These folktales can be integrated into the social studies portion of my day.

Why Use Picture Books?


The number of children’s books published has grown tremendously over the years due to growing awareness of the benefits such books can bring to the classroom.  In 1940, 984 books were published for children.  There were 5, 353 books for children published in 1997. (Huck, Hepler, Hickman, & Keifer, 2001). The benefits began with recognizing that reading to children helped with language and literacy development, but today we know that it goes even further than that. Using picture books in addition to or in place of a social studies textbook gives students a different approach and can increase student motivation (Lake, 1993). A good picture book allows students to connect to the characters and setting and see the world through the character’s eyes. A good picture book captivates students and they soak up the information like a sponge (Butzow, 1989).  Using picture books to teach concepts helps bring the concept into the child’s world; it relates it to real-life situations. This literature can be fiction or non-fiction and can take a variety of forms such as biographies, folktales, poetry, ABC or counting books, wordless books, concept books, etc. (Risinger, 1992). Most teachers find themselves with little time to teach it all, integrating reading and social studies is one approach to tackle this problem (Welchman-Tischler, 1992). Finally picture books are fun to read and to listen to someone read (Glaister, 2001).    

Which Picture Books Are Best?


With some many picture books found on the bookstore and library shelves today how can you be sure you are selecting the best book for the topic you are trying to teach? You need not limit yourself to the typical narrative picture book, for I mentioned several suitable types of book in the above section including multicultural texts. Selecting quality literature is a must however. I have included some components from Charlotte Huck’s checklist for evaluating picture books (Huck, 1997).  When looking at content be sure the book is appropriate for the age of your students, sparks curiosity for the topic, contains quality language, and of course connects to the curriculum you are teaching.  As you know in a picture book both the illustrations and text tell the story, so looking at the illustrations is very important.  They should extend and be woven with the words.  Although it is not necessary to only rely on non-fiction books, as long as the content you are teaching can be accurately pulled from the story.  In some cases however you will want books that contain accurate illustrations.  You will also want to be sure that the author’s background qualify him or her to write on the topic.  Be sure to distinguish fact from fantasy when necessary.  

What do you do After you Read the Book?


Once you’ve selected the story and shared it with your class you will probably follow up with a class discussion. Your discussion may include the sharing of some facts you will want the students to know about the topic you are covering. However, we all know that children learn best through doing. So once you’ve “taught” the information what comes next? You can find a lot of book guides and activities related to a story on the Internet and in teaching books or magazines. However the following activities will work with a variety of books. I selected activities from a handout given by a presenter/author at the South Western Alberta Teacher’s Convention (Glaister, 2001). Have your students draw maps or charts based on the information in the book. Students could go to the library or the computer lab and research facts found in the book. Create your own picture book based on the pattern of the book you read.  Stop reading the book before the end and allow the students to predict the ending or create multiple endings. Explore art techniques used in the book. Find and share other books on the same topic and compare them. Pick out an important cultural item, draw the item and write about it. There are many more options; these are just some that I found that kindergarteners could do. Although follow up is important, it is okay to simply just read the story and let the children enjoy it.

Are There Any Pitfalls to Using Picture Books?


Picture books are an interesting and exciting approach to teaching a variety of subjects in your classroom. However, there are some things you must be cautious of when using such material. We need to be careful to see the difference between fiction, poetry, and non-fiction Galda & Aimonette, 2003).  While all types of text can play a role in the classroom the information gained from each will differ as will the stance the reader and teacher must take. Facts must be based on truths, which are found in biographies, autobiographies, and other non-fiction works. Fictional texts help students understand and relate to the setting or characters involved and facts can be learned from such a text, but we need to make sure the information the students take away from the text is not tainted by personal reactions to the point that the truth becomes distorted. Another caution is when reading multicultural books (Mendoza & Reese, 2000). Just because and book is written and published does not make it a good text to use in the classroom. The words and illustrations in the story present a set of images about the culture the book is focusing on. If that image is inaccurate your students’ beliefs about such a culture will be inaccurate as well. Be certain the author and illustrator are knowledgeable about the culture and that the knowledge shared is unbiased picture of that culture. Some popular, but problematic books associated with multiculturalism are Brother Eagle, Sister Sky and Knots on a Counting Rope. Bothof these stories depict Native Americans in an untrue light.  Next, when using picture books to teach social studies content do not rely on only one text. Compare several texts to see how the author’s view can impact the text. For example, reading aloud from only one book about Dr. Martin Luther King during African American History month.  Reading only one text does not give an adequate portrayal of a group’s experience. Availability is another pitfall of using picture books. While there are a number of good books that have been written recognizing which ones and where to find them can be a bit of a challenge, thus why I researched this topic. Bookstores house the most popular books and often the best books are not necessarily the most popular (Mendoza & Reese, 2000). A final pitfall is time. It takes time to research for good quality picture books to enhance your social studies curriculum. It takes time to be certain the book chosen show a true picture of various cultures and eras and convey accurate information. Time is something that teachers do not have a lot of unfortunately. 
Summary


When I initially chose my inquiry topic my goal was to discover a list of books that I could use to cover the social studies content in my classroom. As I began to research the topic I found that not only are there a numerous amount of “databases” out there to select books, but also there are many articles about how to select and use picture books. Fortunately I found a book that correlates quality literature with the Core Knowledge Sequence while talking with a co-worker.  Now I must work on one if the pitfalls, locating copies of those books without spending a fortune, some books go out of print so quickly. I will need to look closely at both the content and pictures to be certain that what I share with my students is the picture I want to paint of that topic. Once I’ve selected the books I will use to teach my curriculum I now have a wide variety of activities to pull from. While completing these activities my students will be working on other objectives of the curriculum from various areas. I am also knowledgeable that just because a book is published does not guarantee that the content is accurate. I am shocked to think that anyone who writes for children would allow any biases to come through in their writing or illustrating. It is one thing to share a particular belief in an adult book or magazine, for adults have the knowledge to understand truth from opinion, or so we hope. However young children belief if it is written down it must be the truth. How a publishing company could allow a book with inaccurate or bias content be put on a shelf for a child to read is beyond me. It will make me much more cautious of the books I share with my students. I look forward to approaching school year as I have found a wealth of information, books (see appendix B) and activities to share with my students.


Included in this paper are two appendixes and a reference page.  The appendixes are key to my research for a couple of reasons.  Appendix A is the kindergarten social studies portion of the Core Knowledge Sequence.  The content of the social studies portion is quite more in-depth than the NCSCOS.  Therefore it is necessary to have materials other than a textbook to rely on.  This curriculum reflects the “why” for my inquiry project.  Appendix B is a list of pictures books that I can incorporate into my social studies teaching.  Although the Core Knowledge Sequence does have a website that provides teacher with suggested lesson plans and resources, I have still found it a challenge to find books that introduce and share information on the topics in the social studies portion that are written in a language and level that young children can follow.  Many books, even ones suggested in lesson plans are too lengthy and difficult for young children to follow.  Appendix B is one tool that I will carry back to the classroom with me; it is part of the result of my research.  Therefore I felt it was important to include the two appendixes in my paper. 

Appendix A

Appendix B

Picture Books for Teaching the Kindergarten Social Studies Component of the Core Knowledge Sequence

· How Many Spots Does a Leopard Have? And Other Tales 


By Julius Lester 
Illustrated by  David Shannon

Scholastic, 1989

· The Story of Johnny Appleseed

Retold and Illustrated by Alki

Simon & Schuster, 1971

· The Story of Jumping Mouse

Retold and Illustrated by John Steptoe
Lothrop, Lee & Shepard/Mulberry Books, 1984

· Festivals Together: A Guide to Multi-Cultural Celebration

By  Susan Fitzjohn, Minda Weston, and Judy Large

Illustrated by  John Gibbs, Sarah Fitzjohn, and Abigail Large

Hawthorn Press, 1993

· Geography From A to Z: A Picture Glossary

By Jack Knowlton
Illustrated by Harriet Barton

Harper Collins, 1988

· A is for Africa
Written and Photographed by Ifeoma Omyefultu

Cobblehill Books, 1993

· New True Book  Series (on the continents)

Children’s Press

· New Puffin Children’s World Atlas: An Introductory Atlas for Young People
By Jacqueline Trivers and Michael Day

Puffin Books, 1994

· Pictures Tell Stories: A Collection for Young Scholars Book
By John Grandits

Open Court, 1995

· Cherokee Summer (1993) and Pueblo Storyteller (1991)

By Diane Hoyt-Goldsmith

Photographs by Lawrence Migdale
           Holiday House

· New True Book Native Americans Series

Children’s Press

· Follow the Dream: The Story of Christopher Columbus
Written and Illustrated by Peter Sis

Alfred A Knopf, 1991

· In 1492
By Jean Marzollo
Illustrated by Steve Bjorkman
Scholastic, 1991

· The Pilgrims First Thanksgiving
By Ann McGovern

Illustrated by Elroy Freem
Scholastic, 1993

· Samuel Eaton’s Day: A Day in the Life of a Pilgrim Boy (1993)

Sarah Morton’s Day: A Day in the Life of a Pilgrim Girl (1989)

By Kate Waters
Photography by Russ Kendall

Scholastic

· Three Young Pilgrims
Written and Illustrated by Cheryl Harness

Bradbury Press, 1992

· Abe Lincoln’s Hat

By Martha Brenner
 Illustrated by Donald Cook

Random House, 1984

· Honest Abe

By Edith Kunhardt

Illustrated by Malcah Zeldis

Greenwillow Books, 1993

· Just Like Abraham Lincoln
Written and Illustrated by Bernard Waber

Scholastic, 1964

· My First Presidents’ Day Book
By Aileen Fisher
Illustrated by Lydia Halverson
Children’s Press, 1987

· A Picture Book of George Washington (1989) A Picture Book of Thomas Jefferson (1990)

By David Adler
Illustrated by John and Alexandra Wallner
          Holiday House

· Shake, Rattle, and Strum
By Sara Corbett

Children’s Press, 1995

· America the Beautiful
By Katherine Lee Bates  
Illustrated by Neil Waldman

Macmillan, 1993

· The Star Spangled Banner
Illustrated by Peter Spier 

Doubleday, 1986
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