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Catalog Description

RE 6120 Psychological Processes in Reading

This course examines current theories of reading processes, supporting research, and implications for teaching reading. The course is approached from a cognitive psychological perspective, where the nature of mature reading is considered first, followed by consideration of developmental issues in reading. Course topics will include research on eye movements, comprehension, phonemic awareness and decoding, beginning reading, and fluency, as well as other current theoretical issues. 

__________________________________________________________________________________

Course Description


This is one of the required courses for the Post-Masters Graduate Certificate (non-licensure) Program in Reading Education at Appalachian State University. The focus of this course is on psychological processes involved in reading and learning to read. The course is theoretical in nature and will approach the topics from a cognitive psychological perspective. Students will be expected to read and interact with the course material and come to class prepared to discuss major theoretical issues. Since this is an off-campus course, ample time will be given between class meetings for students to complete the reading and other assignments. 

__________________________________________________________________________________

Methods of Instruction


Multiple methods of instruction will be used: lecture, discussion, cooperative groups, and independent study. Information will be presented through lecture, reading, discussion, individual research, and peer presentation. As the course progresses, students will be responsible for organizing and facilitating class discussion. Students will be expected to actively engage in both independent and cooperative group activities.  

__________________________________________________________________________________

__________________________________________________________________________________

Texts

Recommended Purchase 

1. Reading Ability (1985) by Charles Perfetti

2. Language and Reading Success (1999) by Andrew Biemiller

3. A packet of selected articles 
Optional Purchase

4. Beginning To Read (1990) by Marilyn Jager Adams

5. The Psychology of Reading (1989) by Keith Rayner and Alexander Pollatsek

6. The Causes of High and Low Reading Achievement (2000) by Ronald P. Carver

7. Selected articles in the annotated bibliography

__________________________________________________________________________________

Topics

1. Introduction and Overview of Theoretical Perspectives on Reading Processes:

Introduction and Preliminary Information—Rayner & Pollatsek (Ch. 1)

The Interface of Lexical Competence and Knowledge of Written Words—Henderson

Continuities in Reading Acquisition, Reading Skill, and Reading Disability—Perfetti 

2. Mature Reading Processes:

Reading Ability—Perfetti (Ch. 1, 2, 3, 4)

Word Perception—Rayner & Pollatsek (Ch. 3)

The Work of the Eyes—Rayner & Pollatsek (Ch. 4)

Analyzing the Reading Process: Use and Uses of Meaning—Adams (Ch. 7)

Adding the Phonological Processor—Adams (Ch. 8)

3. Beginning Reading Processes:

Developmental Steps in Learning to Read—Morris & Bloodgood

Grapheme-Phoneme Knowledge—Ehri 

The Representation Problem in Reading Acquisition—Perfetti   

Phonological Recoding and Self-Teaching: sine qua non of Reading Acquistion—Share 

Reading Ability—Perfetti (Ch. 8){optional reading}

Lexical Quality Hypothesis--Perfetti & Hart {optional reading}

4. Toward Reading Fluency:

On the Acquisition of Reading Fluency—Schreiber 

Reading Rate: Theory, Research, and Practical Implications—Carver 

The Causes of High and Low Reading Achievement—Carver (Ch. 1, 4, 5, 6, 7, 21)

5. Comprehending Text and Advanced Reading:

Learning Words from Context—Nagy, Herman, & Anderson

Conditions of Vocabulary Acquisition—Beck & McKeown

Teaching Vocabulary within the Context of Literature—Dole, Sloan, & Trathen

Language and Reading Success—Biemiller 

Teaching Vocabulary--Biemiller {optional reading}

Comprehension: Its Nature and Assessment—Barr (Ch. 5) 

Schema Theory—Anderson and Response by Bransford

Development of Strategic Readers—Paris, Wasik, & Turner

An Analysis of Spontaneous Study Strategies—Wade, Trathen, & Schraw

The Effects of Strategy Instruction on the Comprehension Performance of At-Risk Readers--Dole, Brown, & Trathen{optional reading}

6. Brain Research and Reading Processes

To be announced

Reading Ability: Lexical Quality to Comprehension--Perfetti

__________________________________________________________________________________

__________________________________________________________________________________

Course Assignments

1. General Assignments: You will be asked to read carefully and respond to articles and chapters as you prepare for class discussion. For each reading you will be asked to generate 3 or more questions that you will type and turn in prior to class. These questions will be used to carry out class discussion. In addition, each week you will be asked to respond to the readings in a written reaction. Keep this focused and brief (no more than 2-5 pages). I would like you to e-mail and attach your questions and response by Saturday morning before each class. Send the e-mail to trathenwr@appstate.edu. 

2. Assigned Discussion: In pairs you will select a topic (for later in the semester) and prepare to carry out the discussion for that week. I will provide time in class in advance of your presentation so that you and your partner can plan your lesson. I will ask you to turn in a lesson plan for how you will engage the class in discussing the week’s reading. 

3. Final Reflective Paper: You will be given a reading and asked to respond to it. (More information about this paper will be provided later.) 

4. Attendance and Engagement: You will be required to attend class, be prepared for discussion, and be actively engaged in all aspects of class.

__________________________________________________________________________________

Grading
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           100%

__________________________________________________________________________________

"Appalachian State University is committed to making reasonable accommodations for individuals with documented qualifying disabilities in accordance with the Americans with Disabilities Act of 1990, and Section 504 of the Rehabilitation Act of 1973. Those seeking accommodations based on a substantially limiting disability must contact and register with The Office of Disability Services (ODS) at http://www.ods.appstate.edu or 828-262-3056. Once registration is complete, individuals will meet with ODS staff to discuss eligibility and appropriate accommodations."

Appalachian State University’s Academic Integrity Policy: http://studentconduct.appstate.edu/ 

Annotated Bibliography

Introduction and Mature Reading Processes
Assigned Readings:

Adams, M. J. (1990). Beginning to read. Cambridge, MA: MIT Press. (Chapters 7, 8)

The most comprehensive review of research examining the reading process that exists. A wonderful example of scholarship.

Henderson, E. H. (1992). The interface of lexical competence and knowledge of written words. In S. Templeton & D. R. Bear (Eds.) Development of orthographic knowledge and the foundations of literacy. Hillsdale, NJ: Erlbaum

Perfetti, C. A. (1986). Continuities in reading acquisition, reading skill, and reading disability. Remedial and Special Education, 7, 11-21.

Perfetti, C. A. (1995). Reading ability. New York: Oxford Press. (Chapters 1, 2, 3, 4)

Classic text on the psychology of reading that focuses on the centrality of automatic word processing in reading.  Argument parallels that presented in Raynor and Pollatsek text.  [out of print and expensive used; could be found in most college libraries].

Rayner, K., & Pollatsek, A. (1989). The psychology of reading. Englewood Cliffs, NJ: Prentice Hall. (Chapters 1, 3, 4)

State of the art scientific information about how print processing actually works—data from eye movement paradigm.

Related Readings:

Adams, M. J. (1990). Beginning to read. Cambridge, MA: MIT Press. (Ch. 5, 6)

Crowder, R. G. (1982). The psychology of reading: An introduction. New York: Oxford Press.

A readable precursor to the Rayner & Pollatsek text.

Henderson, E. H. (1981).  Learning to read and spell: The child’s knowledge of words.  


DeKalb, IL: Northern Illinois University Press.

A theory-into-practice book that was not widely read but should have been.  This book is the foundation for the beginning reading and clinical reading methods that are taught at Appalachian State.  [still in print].

Henderson, E. H. (1990).  Teaching spelling (2nd edition).  Boston: Houghton Mifflin.

Hands down, the most authoritative book that has ever been written on the teaching of spelling.  Includes a brief history of the English spelling system, a developmental theory of how children learn to spell, and grade-by-grade suggestions for spelling instruction.  [out of print, but may be available through 
Amazon.com used books].

See Charles Perfetti’s Web site: http://www.pitt.edu/~perfetti/charles-perfetti.htm
Downloadable articles dating back 10 years. Great resource for scientific studies of reading.

Beginning Reading
Assigned Readings:

Ehri, L. C. (1998). Grapheme-phoneme knowledge is essential for learning to read words in English. In J. Metsala & L. Ehri (Eds.) Word recognition in beginning reading. Mahwah, NJ: Earlbaum.

One of the first psychologists to write about the development of word knowledge. Her descriptions of phases of the development of word knowledge are now the accepted terms in the literature.

Morris, D., Bloodgood, J. W., Lomax, R. G., & Perney, J. (2003). Developmental steps in learning to read: A longitudinal study in kindergarten and first grade. Reading Research Quarterly, 38, 302-328.

A longitudinal study of the early steps in learning to process print. Bound to become a classic.

Perfetti, C. A. (1992). The representation problem in reading acquisition. In P. Gough, L. Ehri, & R. Treiman (Eds.) Reading acquisition. Mahwah, NJ: Erlbaum.

A classic argument for the importance of the quality of the representations of words and the important distinction between functioning (functional) lexical representations and autonomous lexical representations.

Share, D. L. (1995). Phonological recoding and self-teaching: sine qua non of reading acquisition. Cognition, 55, 151-218.

A very important review of a vast spectrum of reading research. The important contribution to the field is the centrality of the phonological system in early reading and the role that self-teaching must play in learning to read.

Related Readings:

Adams, M. J. (1990). Beginning to read. Cambridge, MA: MIT Press.

Most of this book is devoted to reviewing research on the process of learning to read. It includes chapters on reading instruction.

Blachman, B. A. (1997). Early intervention and phonological awareness: A cautionary tale. In B. Blachman (Ed.) Foundations of reading acquisition and dyslexia. Mahwah, NJ: Erlbaum.

A classic article about the role of  phonological awareness in beginning reading—phonological awareness is viewed as  a prerequisite skill to learning to read. This position will be contrasted with current interactive views (Erhi, Morris & Bloodgood, Perfetti, Share, Stuart & Coltheart).

Bradley, L., & Bryant, P. (1983).  Catetgorizing sounds and learning to read—A causal connection. Nature, 301, 419-421.

First study to claim a causal connection between phoneme awareness and learning to read.  Bryant is a highly-respected British experimental psychologist.

Chomsky, C.  (1979).  Approaching reading through invented spelling. In L. Resnick & P. Weaver (Eds.), Theory and practice of early reading (vol. 2, pp. 43-64). Hillsdale, NJ: Erlbaum.

The classic article on invented spelling and its relationship to learning to read. Chomsky is a knowledgeable linguist who writes clearly for educators.  (See kind of an updated version of Chomsky’s position in D. Richgel’s “Invented spelling, phonemic awareness, and reading and writing instruction” in the Handbook of Early Literacy, edited by S. Neuman & D. Dickinson [2001].  New York: Guilford Press).

Gough, P., & Hillinger, M. (1980).  Learning to read: An unnatural act.  Bulletin of the Orton Society, 20, 179-196.

A powerful thinker, Gough spent the last 15 years of his career theorizing about the importance of phoneme awareness in reading acquisition.  This provocative article was written in response to whole language theorists’ claim that learning to read is a natural act, similar to learning to talk.

Liberman, I., Shankweiler, D., Fisher, F., & Carter, B. (1974).  Explicit syllable and phoneme segmentation in the young child.  Journal of Experimental Child Psychology, 18, 201-212. 

This is the study that started the phoneme awareness craze. Isabelle Liberman was a down-to-earth person who, early on, saw the profound educational implications of the phoneme segmentation concept. Benita Blachman was her student. 

Liberman, I., & Shankweiler, D. (1979).  Speech, the alphabet, and teaching to read.  In L. Resnick & P. Weaver (Eds.), Theory and practice of early reading (vol. 2, pp. 109-132).  Hillsdale, NJ: Erlbaum.

Liberman and Shankweiler lay out the teaching implications of their important “phoneme segmentation” discovery.

Perfetti, C., Beck, I., Bell, L., & Hughes, C. (1987).  Phonemic knowledge and learning to read are reciprocal: A longitudinal study of first-grade children.  Merrill-Palmer Quarterly, 33, 283-319.

Perfetti and his colleagues argue for a reciprocal or interactive relationship between phoneme awareness and learning to read; that is growth in one area facilitates growth in the other area.  Their argument parallels the one made in Morris et al. (2003), one our readings.

See Charles Perfetti’s Web site: http://www.pitt.edu/~perfetti/charles-perfetti.htm 
Rayner, K., & Pollatsek, A. (1989). The psychology of reading. Englewood Cliffs, NJ: Prentice Hall. (Chapters 9, 10, 11)

Stanovich, K. (1986).  Matthew effects in reading: Some consequences of individual differences in the acquisition of literacy.  Reading Research Quarterly, 21, 360-406.

Important theoretical article that showed how getting off to a slow start in reading has serious long-term consequences for the learner.  Matthew effects refers to the “rich getting richer while the poor get poorer” over time.  See a related article by Connie Juel (1988), “Learning to read and write: A longitudinal study of 54 children from first through fourth grades.  Journal of Educational Psychology, 80, 437-447.

Stuart, M., & Coltheart, M. (1988).  Does reading develop in a sequence of stages? Cognition, 30, 139-181. 

Ground-breaking study in which the authors challenged the then prevailing theory that beginning readers go through first a logographic and then a phonetic or sounding-out stage in learning to read.  Stuart and Coltheart’s criticism has been incorporated into current stage or phase models of reading acquisition (e.g., Ehri, Perfetti).   

Fluency
Assigned Readings:

Carver, R. P. (1992). Reading rate: Theory, research, and practical implications. Journal of Reading, 36, 84-95.

Carver spent most of the latter part of his academic career pursuing an understanding of reading rate and its role in the reading process. He more than anyone argues that reading rate is an important aspect of effective reading.

Carver, R. P. (2000). The causes of high and low reading achievement. Mahwah, NJ: Lawrence Erlbaum. (Ch. 1, 5, 6, 7, 21)

Caver’s most readable explanation of his model of reading (rauding theory). The model he presents is an important contribution to our understanding of reading rate and its relation to other variables in the reading process.

Schreiber, P. A. (1980). On the acquisition of reading fluency. Journal of Reading Behavior, 12, 177-186).

One of the first to write about the role of prosody in reading fluency.

Related Readings:

Chomsky, C. (1976).  After decoding, what?  Language Arts, 53, 288-296.

This little article introduces the idea of “taped rereadings” to help third graders get over the fluency hump.  Fits in nicely with the Dowhower and Schreiber articles we will read in class.

Dowhower, S. L. (1987). Effects of repeated reading on second-grade transitional readers’ fluency and comprehension. Reading Research Quarterly, 22, 389-406.

Fuchs, L. S., Fuchs, D., Hosp, M. K., & Jenkins, J. R. (2001). Oral reading fluency as an indicator of reading competence: A theoretical, empirical, and historical analysis. Scientific Studies of Reading, 5, 239-256.

Leaders in the special education field and an example of a concept of fluency that is primarily word level processing.

Hasbrouck, J., & Tindal, G. (1992).  Curriculum-based oral reading fluency norms for students in grades 2 through 5.  Teaching Exceptional Children, Spring, 1992.

A large but poorly designed study that yielded average reading rates for 7,000 elementary-school students.  These published reading rates are being used widely, for they are the only ones around.

Hasbrouck, J., & Tindal, G. A. (2006). Oral reading fluency norms: A valuable assessment tool for reading teachers. The Reading Teacher, 59, 636-644.

This is an update of the reading norms presented in 1992, with norms now for grades 1-8.

Pinnell, G., Pikulski, J., Wixson, K., Campbell, J., Gough, P., & Beatty, A. (1995). Listening to children read aloud.  Washington, DC:  OERI, U.S. Department of Education. 

Widely-cited study based on NAEP data that found that fourth graders’ oral reading fluency was related to their silent reading comprehension scores.

Rasinski, T., & Padak, N. (1998).  How elementary students referred for compensatory 
reading instruction perform on school-based measures of word recognition, 
fluency, and comprehension.  Reading Psychology, 19, 185-216.

Interesting study of a large Title 1 population in which the authors found that 
fluency—not word recognition and comprehension—was the weak area for these 
below-grade-level readers.

Samuels, S.J. (1979).  The method of repeated readings.  Reading Teacher, 32, 403-408.

This is where the idea of repeated reading to increase fluency started!

Samuels, S.J., Schermer, N., & Reinking, D. (1992).  Reading fluency: Techniques for making decoding automatic.  In S.J. Samuels & A. Farstrup (Eds.), What research has to say about reading instruction (pp. 124-144).  Newark, DE: International Reading Association.

An update by Samuels and his colleagues on reading fluency and the method of repeated readings.
Comprehending Text
Assigned Readings:

Anderson, R. C. (1990). Role of the reader’s schema in comprehension, learning, and memory. In H. Singer & R. B. Ruddell (Eds.) Theoretical models and process of reading. Newark, DE: International Reading Association. 

A nice summary of the research that lead to the concept of schema and the influence on comprehension.

Beck, I. L., McKeown, M. G., & Kucan, L. (2002). Bringing words to life: Robust vocabulary instruction. New York: Giulford Press.

A summary of research on vocabulary instruction—great resource for vocabulary instruction.

Bransford, J. D. (1990). Schema activation and schema acquisition: Comments on Richard C. Anderson’s remarks. In H. Singer & R. B. Ruddell (Eds.) Theoretical models and process of reading. Newark, DE: International Reading Association.

A response and elaboration of Anderson’s remarks about schema theory.

Barr, R., & Sadow, M. (1985). Comprehension: Its nature and assessment. In R. Barr & M. Sadow, Reading diagnosis for teachers. White Plains, NY: Longman.

This is a very practical and sensible description of comprehension and how teachers should think about measuring it.

Beck, I., & McKeown, M. (1991). Conditions of vocabulary acquisition. In R. Barr, M. L. Kamil, P. Mosenthal, & P. D. Pearson (Eds.) Handbook of reading research, vol. 2. White Plains, NY: Longman.

Beck has written extensively about teaching vocabulary (see Bringing Words to Life) and holds the view that vocabulary must be taught with explicit instruction. This review is as good a representation of her views as you will find.

Biemiller, A. (1999). Language and reading success. Newton Upper Falls, MA: Brookline Books. 

Dole, J. A., Sloan, C., & Trathen, W. (1995). Teaching vocabulary within the context of literature. Journal of Reading, 38, 452-460.

An example of students learning vocabulary in the context of literature lessons—high school setting.

Nagy, W. E., Herman, P. A., & Anderson, R. C. (1985). Learning words from context. Reading Research Quarterly, 20, 233-253.

This is a contrastive view to Beck’s and emphasizes that the vast majority of vocabulary learning is through exposure in reading, not explicit instruction.

Paris, S. G., Wasik, B. A., & Turner, J. C. (1991). The development of strategic readers. . In R. Barr, M. L. Kamil, P. Mosenthal, & P. D. Pearson (Eds.) Handbook of reading research, vol. 2. White Plains, NY: Longman.

Comprehension instruction is most often discussed in terms of comprehension strategies. This is a good review of strategy research and important issues in teaching.

Wade, S. E., Trathen, W., & Schraw, G. (1990). An analysis of spontaneous study strategies. Reading Research Quarterly, 25, 147-166.

This is a  research study of strategies that students use when reading expository text, knowing that they would take a test on the material. The distinction between tactic and strategy is discussed.

Related Readings:

Anderson, R. C., & Pearson, P. D. (1984). A schema-theoretic view of basic processes in reading comprehension. In P. D. Pearson, R. Barr, M. L. Kamil, & P. Mosenthal (Eds.) Handbook of reading research, vol. 1. White Plains, NY: Longman.

Good review of schema theory.

Dole, J. A., Brown, K. J., & Trathen, W. (1996). The effects of strategy instruction on the comprehension performance of at-risk students. Reading Research Quarterly, 31, 62,88.

Study of teaching reading strategies to 5th and 6th graders.

Guthrie, J. T., & Wigfield, A. (2000). Engagement and motivation in reading. In M. L. Kamil, P. B. Mosenthal, P. D. Pearson, & R. Barr (Eds.) Handbook of reading research, vol. 3. Mahwah, NJ: Erlbaum.

A focus on the role that motivation plays in reading achievement. 

Guthrie, J. T., Wigfield, A.., & Perencevich, K. C. (2004). Motivating reading comprehension. Mahwah, NJ: Erlbaum.

Rayner, K., & Pollatsek, A. (1989). The psychology of reading. Englewood Cliffs, NJ: Prentice Hall. (Ch. 7, 8, 12)

