Reading Education Graduate Program

Description of Evidence (and Artifacts)
The Reading Education Graduate Program is using one evidence to demonstrate how graduate candidates meet the five professional teaching standards. The Graduate Product of Learning (POL) has been selected as the electronic evidence. The POL is the culminating course and project that graduate candidates complete in our MA Reading Education Program. In this capstone course, students will assemble a POL that represents the candidates’ programs of study, key activities, and reflections of how the experiences in the Reading Education Graduate Program enabled the candidates to meet the five graduate teaching standards and how the program transformed the candidate’s perspectives and practices of teaching literacy. The product of learning consists of a series of artifacts and reflections that document how candidates have achieved the program goals of becoming leaders in their educational settings. Teachers granted the master’s degree license are expected to be teacher leaders in their specialty area, to facilitate the creation of healthy educational environments, to have deep knowledge and skills in their content and curriculum, to use research in making decisions about effective practice for student learning, and to be continuous, reflective practitioners who model the values of lifelong learning, critical thinking, problem-solving and innovation. Required literacy courses in our Reading Education Graduate Program provide key activities that candidates may select to include in their POLs to represent how the teaching standards were met and how the candidates’ teaching was transformed. These artifacts will be organized in the POL to provide evidence that candidates meet the five graduate teaching standards. Candidates will write detailed rationales about how the selected artifacts provide evidence for meeting the program goals, including evidence of how the candidates’ teaching, classroom environment, and student learning has been transformed through the experiences of the master’s program. Here are key activities that faculty, teachers, and students have identified that address the five graduate teaching standards.
Standard 1: Teacher Leadership. Candidates may include a case report of tutoring two at-risk students and summary of classroom extensions (RE 5725 Practicum in the Clinical Teaching of Reading and RE 5740 Seminar in the Clinical Teaching of Reading). Candidates will write a detailed case report of each child’s (a) initial literacy assessment, (b) instructional plan and progress, and (c) recommendations for future instruction. These reports may be shared with the child’s parents, teachers, and administrators. Also, candidates will detail how they will implement instructional lessons for struggling readers in their own educational settings. Candidates also may include a reflective paper (RE 5100 Teaching Beginning Readers and Writers) that describes and defends the reading and writing instructional goals and curriculum design that the teacher candidates promote as classroom teachers or reading specialists. 

Standard 2: Respectful Educational Environments. Candidates may include an integrated language arts unit (RE 5130 Teaching the Language Arts) that incorporates several different genre and blends content learning and collaborative literacy instruction. The unit will be rigorous and comprehensive, will encourage high expectations of student learning while encouraging respect and understanding of the diverse world in which we live, and will be responsive to learner differences. Candidates also may include summaries and reflections of high quality children’s books (RE 5140 Advanced Study of Children’s Literature) that capture multicultural perspectives and global themes. Teachers will create plans using such material for their own classrooms that foster respect for individuals in diverse communities.

Standard 3: Content and Curriculum Expertise. Candidates will complete a matrix documenting how the standards for Reading Language Arts from the International Reading Association (IRA) have been met through experiences in our Reading Education Master’s Program (RE 5525 Product of Learning). The matrix aligns each standard with artifacts from the master’s program, and candidates will articulate how the selected artifact(s) addresses the standard. Candidates will assess literacy levels of students in their own classrooms (RE 5715 Reading Assessment and Correction) and may include a report that summarizes the data and interprets the results of a battery of reading and writing assessments. Candidates will propose detailed instructional plans based on these assessment data. Candidates also may include a summary report (RE 5730 Reading and Writing Instruction for the Intermediate and Advanced Learners) of designing, implementing, and evaluating comprehension and vocabulary instruction in their classrooms that utilizes research-based instructional strategies and activities appropriate for the 21st century content and literacy skills. Candidates also may include the report of an action research study from their own classrooms (RE 5040 Action Research in Educational Settings) designed to address a classroom research question appropriate for 21st century content and skills.

Standard 4: Student Learning. Candidates may include the report of an action research study from their own classrooms (RE 5040 Action Research in Educational Settings) designed to address a classroom research question appropriate for 21st century content and skills. The research report will include a review of relevant literature, the research question(s), methods, analyses, results, and discussion of the importance of the findings. Candidates also may include educational blogs (RE 5130 Teaching the Language Arts) and other examples where they have used technological tools in their classrooms to enhance student learning. Candidates also may include an analysis of the reading and writing skills of their students (RE 5715 Reading Assessment and Correction) and summary of instructional plans for their students, including how to work with the lowest level students (RE 5740 Seminar in the Clinical Teaching of Reading).

Standard 5: Reflection. Candidates will write a summary description of their program of learning (courses taken) in the Reading Education Master’s Program, highlighting key concepts and experiences, and they will also write a synthesis reflection explaining how experiences in the Reading Education Graduate Program transformed their knowledge about literacy development and learning, their perspective and practice of literacy assessment and instruction, and their interaction with colleagues and their students. Data that support improved learning from their students will be included in this synthesis reflection. Where appropriate in the written reflections for each standard, candidates will describe how a key concept or activity learned in a graduate class was appropriated by the candidates and used in their own teaching. For example, candidates will learn how to give and interpret a battery of reading and writing assessments in RE 5715, RE 5725, RE 5740 and will then begin using these assessments in their own teaching. Or, candidates create an educational blog for RE 5130 and then decide to create a blog for their own classrooms for their students to use. Or, candidates change their instructional practices based on the results of their action research projects in RE 5040 or implement units created in RE 5130, RE 5140, RE 5730. Candidates also may include a reflective paper on their classroom instruction that they write as part of their comprehensive exam for graduation (RE 5710 Seminar in Reading and Language Arts Research). The paper requires the candidates to address each key area of our literacy curriculum and discuss how they think about and teach each area: 
1.    How does assessment fit into your program? What kinds and for what purposes? What are the specific instruments or processes you use?
2.    What kinds of reading instruction do you use? How do you attempt in your reading instruction to address students' needs to develop (a) comprehension and (b) fluency in reading and word recognition? How does modeling reading and learning strategies fit into your instruction? Where do you build in word study and spelling? How do you motivate and otherwise support student interest in independent, self-selected reading?
3.    What kinds of materials, technologies, and media do you use in your classroom and for what purposes? How do you model the integration of 21st century content and skills into your teaching?

4.    How do you attempt to meet the diverse levels and instructional needs of students you teach? What kinds of grouping do you use and for what purposes? What kinds of support for struggling students do you try to build into your program? Be sure to address issues related to both English language learners and students with identified disabilities. How do you foster understanding and respect for diverse cultures and ideas?
5.    How do you address the language arts in your program? How do you teach literature, writing, author's craft, genre, and poetry in your program?
6.    What kinds of responses to reading and literature do you ask of students? What role does discussion and writing play in these responses?
 The POL is a set of interconnected HTML files and documents saved in a single folder for each candidate. The HTML files contain links to the selected artifacts, rationale statements, and program of learning summary and synthesis reflection. As such, the POL will be stored on a server or downloaded onto a disc for easy access by reviewers. A reviewer will be able to view and evaluate all five standards from this one set of files. The front page of the POL contains the candidate’s name, a summary of the program of study (courses taken), and a synthesis reflection of how the program transformed the teaching of the candidate (explained above). There are links to each standard cover page. On each standard cover page, the standard is identified and the artifact(s) is named and described and context where it was created given. The name of the artifact(s) provides a link to the electronic version of the artifact, so that it may be opened and examined. At the bottom of the standard cover page is the written rationale (reflection) about how the standard is met by the artifact(s). When appropriate, part of this reflection will include how the teacher’s classroom and instruction was changed by the experience represented by the artifact(s). There are, of course, five standard cover pages, and each one contains navigation bars for access to other pages.

Directions for Candidates

At the orientation for new graduate students, the program coordinator introduces the POL to students and explains how as they journey through the experiences in the Reading Education Master’s Program they need to save meaningful activities in electronic formats. They are told that at the conclusion of the program, they will be asked to reflect on the program and their experiences in it, especially focusing on how the program impacts their teaching and their students’ learning. They are introduced to the five graduate teaching standards and the identified key artifacts that address them, so that they understand the importance of those activities as they engage in them. They will be reminded in a course that houses a key artifact that they should think about the activity as one they may use as part of the POL. 

In the culminating course (RE 5525 Product of Learning), candidates are reminded of the POL, its purpose, and the standards that are to be addressed. The candidates are given a template that they will use to construct the HTML pages. It includes a copy of the standards and indicators. Candidates discuss each standard and indicators and brainstorm ideas about what key experiences address these standards. Candidates are given a list of the five standards with key activities (artifacts) identified (see list above), and they review completed POLs. 

Written Directions. You will create a POL based on the five standards we have discussed and listed in your template. Your main goal is to provide evidence that you have clearly met each of the standards. Further, it is imperative that you meet a variety of indicators under each standard. For each standard, you will provide a clearly stated rationale (reflection) for how your selected artifact(s) demonstrate how you have met that standard. 
The front page of the POL contains the your name, a summary of the program of study (courses you took), and a synthesis reflection of how the program transformed your teaching. In this section, reflect on how the experiences in the Reading Education Master’s Program transformed your knowledge about literacy development and learning, your perspective and practice of literacy assessment and instruction, and your interaction with colleagues and your students. Data that support improved learning from your students should be included in this reflection. There are links to each standard cover page. On each standard cover page, the standard should be identified and the artifact(s) named and described and context where it was created given. The name of the artifact(s) provides a link to the electronic version of the artifact(s), so that it may be opened and examined. Copy the electronic version of the artifact(s) into the artifact folder and create a link to it from the standard cover page. At the bottom of the standard cover page write a rationale (reflection) about how the standard is met by the artifact(s). When appropriate, part of this rationale (reflection) should include how your classroom and instruction was changed by the experience represented by the artifact(s).
Writing the Rationale (Reflection). A rationale (reflection) is a thoughtful persuasive argument about how your artifact(s) demonstrate that you have met the five standards. After you have named and briefly described the artifact(s) for each standard, write a convincing exposition giving reasons why and how the artifact(s) demonstrates your competency of the standard. Be sure to explain how it shows your competence of some of the indicators. This rationale (reflection) should include how the artifact(s) has changed or reinforced your knowledge, attitudes, and practices. Be sure that the text explicitly connects the standard and indicators. Do not use generalizations. Use language from the standard and specific references to the artifact(s).
Synthesis Reflection. On the POL cover page, you will describe your program of study (list of courses you took) in the Reading Education Master’s Program. After this section, you will write a synthesis reflection of the experiences you had in this graduate program. This reflection synthesizes your learning while enrolled in the master’s program, and it should be comprehensive and include specific information from artifacts, experiences, readings, and classes. Your synthesis reflection should include examples where experiences in the Reading Education Master’s Program changed how you think about student learning and your teaching. We are most interested in this reflection to learn how the master’s program transformed you as a teacher.  
Consider questions such as the following: 

· What new beliefs do you have? Think in terms of philosophy and beliefs about schools, teachers, and learners.

· What new knowledge have you gained? What are some specific skills you have gained and/or strengthened?  

· How have your teaching practices changed over the course of the program?  Cite sources that gave you new ideas and guided your thinking.

· What instructional ideas from the graduate program have you appropriated into your own teaching? Discuss examples where you have seen changes in your students’ learning.

· What are some of the greatest influences on your development as a professional based on your experiences in the program? Describe. Be ready to cite specific readings, classes and experiences. 
How Evidence (POL) Addresses the Standards

The POLs clearly demonstrate our candidates’ preparation to be leaders in their educational settings and do address all five graduate teaching standards. Artifacts identified for Standard 1 demonstrate our candidates’ knowledge of effective instruction for students and their ability to share that knowledge within their professional community. The artifacts demonstrate candidates’ abilities to advocate for students and effective educational practice and policies as they select and defend curriculum choices (RE 5100) for their classrooms and communicate instructional goals for individual students to parents and administrators (RE 5725 & RE 5740). Most of our teachers work in grade-level teams and will introduce curriculum revision to other team members.

Artifacts identified for Standard 2 demonstrate our candidates’ ability to create positive and productive learning environments that foster an appreciation for cultural and individual diversity and build an awareness of students’ places in a global context. The instructional units designed (RE 5130 & RE 5140) require collaborative learning; integrate content with language arts skills; combine several genre; explore family, social, community issues with care and sensitivity; and encourage high expectations for all students. Teacher modeling is at the center of these instructional units, and it is through modeling that students appropriate the attitudes and skills that enable positive and constructive relations among the students.

Artifacts identified for Standard 3 demonstrate our candidates’ deep knowledge of reading development and appropriate assessment, instruction, and curriculum design. The IRA matrix (RE 5525) documents how our candidates demonstrate that they have the knowledge required to be a highly qualified literacy teacher. The literacy assessments that our candidates give to their students (RE 5715) and interpret enable these teachers to make sound instructional decisions for their students. They develop appropriate, individualized instruction for all of their students based on these assessments. Our candidates use research-based instructional strategies appropriate for 21st century learning in their curriculum design as is evidenced by instructional plans that come from (RE 5730). The action research project (RE 5040) requires students to investigate an educational question in depth and formulate a curriculum plan from the results acquired. 

Artifacts indentified for Standard 4 demonstrate our candidates’ knowledge of evidenced-based practices and literacy research and their ability to use this knowledge to plan effective instruction. The action research study (RE 5040) requires our candidates to read current research relevant to an educational question, design and implement the research study, interpret and discuss the results in terms of how they will impact the candidates’ teaching practices. Introducing our candidates to technological tools to use in teaching is a major thread that runs through our program. It is emphasized in the blog and other elements that are part of (RE 5130). Our candidates use technology to learn and they learn to use it to teach and they teach their students to use it to learn. Many of our candidates will have created their own teaching blogs and web pages, used wikis and podcasts in their classrooms, and so on. These tools enable our teachers to create ways that their students can engage in meaningful learning through authentic reading and writing experiences, as their students publish their poems on the class blog, for example. The literacy assessment battery that students give to their students (RE 5715) provides performance data that is used to make instructional decisions, and the strategies to use with at-risk readers learned in tutoring are incorporated into an instructional design for each teacher’s classroom (RE 5740).

Artifacts identified for Standard 5 demonstrate our candidates’ ability to critically reflect on their teaching and learning and emphasize their commitments to professional development and life-long learning. The synthesis reflection that is a requirement for the POL (RE 5525) demonstrates our candidates’ personal and professional reflection of their teaching and how that impacts their students’ learning. Teachers will discuss how the experiences in our graduate program shaped their teaching practices and led to school improvement. Through the construction of the POL, our candidates will reflect on each teaching standard and how experiences in our master’s program enabled our candidates to meet those standards as well as the literacy goals published by IRA. The comprehensive exam (RE 5710) provides another opportunity to reflect on our program, its key areas of literacy curriculum, and how these impact our teachers’ professional lives. The reflective processes involved in the construction of the POL require our candidates to examine their learning and teaching critically and systematically. We believe these habits will be maintained as our graduates become leaders in their educational settings, leaders who are curious and thoughtful about what they do, are collaborative in their approach, and embrace informed innovation.
Evaluation of the POL
Program faculty and teachers (graduates of our program) will evaluate the POLs. The evaluator will be able to access the HTML set of files for a student, allowing the reviewer to see each standard and the artifact(s) selected for that standard and the written rationale for how the standard is met by the artifact(s). There is an evaluation system created for recording the scores for each evaluation and saving the results into a searchable database. 

The POL will be evaluated with a rubric that has been created. (Due to space limitation it will only be summarized here.) The rubric asks for identification of the reviewer and the candidate. Each standard is scored on a three-point scale:

0 Does Not Meet Standard: Evidence does not have accompanying rationale-reflection that adequately addresses standard and/or evidence does not address standard adequately.

1 Meets Standard: Rationale-reflection adequately addresses standard by justifying how the evidence demonstrates standard. Evidence selected reflects standard sufficiently.
2 Target: Rationale-reflection provides insightful, in-depth support to justify the selection and value of evidence. Standard is clearly and thoroughly addressed and supported by the selected evidence, reflecting advanced teacher knowledge and performance.
Program faculty will evaluate each candidate’s POL before others—we have a committee assigned for this task that is composed of the program coordinator and two other (rotating) faculty members. Each candidate must score at least 1 for each standard, or the candidate will be asked to rework the POL until such passing scores are reached. With five standards being assessed, the passing scores range from 5 to 10, with 10 being considered outstanding. For each candidate the initial three faculty evaluations will be entered into the database (total score 0-10) creating three records for the candidate. Non-passing scores will also be recorded with a note that the candidate was asked to rework the POL; in these cases, another three faculty scores will be entered when the POL is submitted again for review. Periodically, POL (with passing scores) will be scored by other faculty members and teachers. We have a committee composed of teachers (graduates from our program) and faculty members that meets at least once a semester for discussions of our curriculum and needs and issues in our area schools. This venue will serve as another place where POLs will be evaluated. Scores will be entered into the database, along with the initial scores. With this database we can search for individual’s scores, aggregate scores for each candidate, calculate median scores, as well as frequencies of non-pass compared to pass scores. The scores for candidates can be made available for DPI reviewers if they desire to inspect them.

